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ABSTRACT 
The present study is an attempt to explore academic stress, 
emotional stability and parental attitude among students manifesting 
obedient and disobedient tendencies. 
Academic stress is the outcome of stress producing factor which 
in return may shape an individual's overall personality. The present 
research work is an attempt to explore the level of academic stress, 
emotional stability and parental attitude among students manifesting 
obedient and disobedient tendencies. 
Researches suggest that experiencing an excessive number of 
events in a particular period of time can lead to stress. Students respond 
to stress in different ways, physically, mentally, emotionally and 
behaviorally. Students manifest mental symptoms such as increased 
irritability, inability to concentrate, forgetfulness and so on. The 
emotional symptoms are like fussy, anxious feeling of hopelessness, 
guilty and insecurity. One may experience personal distress reduce self 
confidence and feel the inability to enjoy things. Students particularly 
during adolescence stage, find this period quite stressful and emotionally 
unstable because of the rapid growth and changes that occur in one's life 
both physically and mentally. During this period the student is exposed 
to new experiences. He has to evaluate it and is suppose to take decision 
himself. For him many situations may be confusing which may lead to 
wrong decisions, the decision may relate to academic affairs which may 
hamper the performance and achievement of adolescence. 
Research Objectives The present study has set the following 
objectives: 
1. To examine difference in the perception of obedient, obedient-
disobedient and disobedient students on academic stress. 
2. To examine difference in the perception of obedient, obedient-
disobedient and disobedient, disobedient students on emotional 
stability. 
3. To examine difference in the perception of obedient, obedient-
disobedient and disobedient students on all the sub-scales of 
parental attitude (mother), Encouraging Verbalization, Fostering 
Dependency, Seclusion of the Mother, Breaking the will, 
Martyrdom, Fear of Harming the baby. Martial Conflict, 
Strictness, Irritability, Exclusion of Outside Influences, 
Deification, Suppression of Aggression, Rejection of 
Homemaking Role, Equalitarian, Approval of Activity, 
Avoidance of Communication, Inconsiderateness of the husband. 
Suppression of Sexuality, Ascendancy of the Mother, 
Intrusiveness, Comradeship and Sharing, Acceleration of 
Development, and Dependency of the Mother. 
4. To examine differences in the perception of obedient, obedient -
disobedient, disobedient students with respect to Encouraging 
Verbalization, Fostering Dependency, Breaking the Will, Harsh 
Punishment, Deception, Marital Conflict, Non-Punishment, 
Irresponsibility of Father, Suppression of Aggression, Deification 
of Parent, Exclusion of Outside Influences, Irritability, Strictness, 
Suppression of Sexuality., Ascendency of Husband, 
Inconsiderateness of Wife, Comp. of Asc. of wife. Suppression of 
Affection, Change Orientation, and Forcing independence factors 
of parental attitude (father). 
Research Questions 
1. Do the obedient, obedient-disobedient and disobedient students 
differ on academic stress? 
2. Do the obedient, obedient-disobedient, disobedient students differ 
on emotional stability? 
3. Do the obedient, obedient-disobedient, disobedient students 
groups differ on various factors of parental attitude (mother)? 
4. Do the obedient, obedient-disobedient, disobedient students 
groups differ on various factors of parental attitude (father)? 
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Research Questions 
1. Do the obedient, obedient-disobedient and disobedient students 
differ on academic stress? 
2. Do the obedient, obedient-disobedient, disobedient students differ 
on emotional stability? 
3. Do the obedient, obedient-disobedient, disobedient students 
groups differ on various factors of parental attitude (mother)'? 
4. Do the obedient, obedient-disobedient, disobedient students 
groups differ on various factors of parental attitude (father)? 
Hypotheses 
1. There will be no significant difference between the mean scores 
of three groups of students (obedient, obedient-disobedient, 
disobedient) on academic stress. 
2. There will be no significant difference between the mean scores 
of three groups of students (obedient, obedient-disobedient, 
disobedient) on emotional stability. 
3. There will be no significant difference between the mean scores 
of three groups of students (obedient, obedient-disobedient, 
disobedient) on Encouraging verbalization, Fostering dependency, 
Seclusion of the mother, Breaking the will, Martyrdom, Fear of 
Harming the baby, Martial Conflict, Strictness, Irritability, 
Exclusion of Outside Influences, Deification, Suppression of 
Aggression, Rejection of Homemaking Role, Equalitarianism, 
Approval of Activity, Avoidance of Communication, 
Inconsiderateness of the husband, Suppression of sexuality, 
Ascendancy of the Mother, Intrusiveness, Comradeship and 
Sharing, Acceleration of Development and Dependency of the 
mother factors of parental attitude (mother). 
4. There will be no significant difference between the mean scores 
of three groups of students (obedient, obedient-disobedient, 
disobedient) on Encouraging Verbalization, Fostering 
Dependency, Breaking the will, Harsh punishment. Deception, 
Marital Conflict, Non-Punishment, Irresponsibility of rather, 
Suppression of Aggression, Deifiction of Parent, Exclusion of 
outside Influences, Irritability, Strictness, Suppression of 
sexuality, Ascendency of Husband, Inconsiderateness of Wife, 
Comp. of Asc. of Wife, Supp. of Affection, Change Orientation, 
and Forcing independence factors of parental attitude (father). 
Review of related literature is an integral part of a research work. In 
the present chapter we have reviewed only those studies which have 
considerable significance to the present investigation. The relevant 
studies may be grouped into five categories: academic stress and its 
correlates, emotional stability and its correlates, parental attitude and 
parenting styles, obedience and disobedience, determinants of 
obedience. 
Methodology includes participants, tools, procedure and data analysis. 
Participants: For the present research 200 participants were randomly 
drawn from the students population studying in three secondary schools 
of Aligarh, namely, A.B.K. (Union Girls High School), S.T.S. High 
School (Minto Circle) and Woodbine Floret School of class IX and X 
were included in the sample. The age range of the participants varied 
from 14 to 17. Participants were further classified on the basis of scores 
obtained on obedient - disobedient tendency scale. There were 16 
obedient, 93 disobedient, and 91 obedient-disobedient students. 
Tools: The following tools were used in the present study. 
1 Academic Stress Scale (ASS) 
2 Emotional Stability Test for children (ESTC) 
3 Parental Attitude Research Instrument (PARI) 
4 Obedient Disobedient Tendency Scale (ODTS). 
Procedure: The data was collected from three (3) different schools of 
Aligarh, namely, A.B.K. (Union Girls High School), S.T.S. High School 
(Minto Circle) and Woodbine Floret School. After getting the consent 
from the participants they were given a set of questionnaires which 
included, Academic stress scale, emotional Stability scale, Parental 
Attitude Research Instrument which consisted of two forms Mother 
form and Father form and Obedient-Disobedient Tendency Scale. The 
researcher requested the participants to fill the demographic information 
first. The researcher read the instruction loudly to the participants and 
explained them how to fill the questionnaire. If any difficulty was 
encountered by any participants the researcher explained them to help 
that to give correct response. 
Statistical Analysis Data was analyzed by one way ANOVA. The 
purpose of ANOVA is to test for the significance of the difference 
among sample means. 
Results 
The main findings of the study were: 
Significant difference was found between the three groups of students-
obedient, disobedient, and obedient-disobedient- on academic stress. 
Significant difference was not found between the three groups of 
students— obedient, disobedient and obedient-disobedient- on 
emotional stability. 
Significant differences were found between the three groups of students-
obedient, disobedient, and obedient-disobedient- on fostering 
dependency, martyrdom, strictness, irritability and approval of activity 
factors of Mother's form of PARI. 
Significant differences were found between the three groups of students 
viz., obedient, disobedient, and obedient-disobedient on breaking the 
will, marital conflict, and non-punishment factors of Father's form of 
PARI. 
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CHAPTER-1 
INTRODUCTION 
Background of the study 
Adolescent age is a great experience, but many demands and 
rapid changes can make them most stressful. Students today face 
increasing amounts of schoolwork, a rapidly changing curriculum, 
assignment deadlines and examinations; worry about selecting careers 
and post secondary programs. They have conflict with parents, friends 
and siblings; unpredictable moods, concerns about appearance, fitting in 
with a peer group-and face difficulty in handling love relationships and 
sexuality. Money is always considered as a worry, which is dealing with 
issues of alcohol and drugs. There is also a fear of violence in and 
around schools. Adolescents have to deal with all this while undergoing 
rapid physical and emotional changes and without benefit of life 
experience. 
Despite the multiplicity of factors, psychosocial the development 
of students and their mental well-being is crucial. Students must learn to 
cope with psychological stress, handle peer pressure, deal with their 
emotions, resolve conflicts, build bridges with friends and family, 
develop self-confidence which save guard themselves form substance 
abuse as well as cope with other stressors like academic competition and 
hankering for material gains. 
Statement of the problem 
The problem of academic stress has drawn our attention in recent 
years. As we know it is the most common and serious problem that ii" 
not treated in the beginning stage serious outcomes can be seen in the 
form of suicide. Although, there are several factors which affect to the 
significant others like parents, peer and teachers. But parents have more 
important role in the development of child. Their rearing style or 
parenting style affected it. If parents give proper time to their child 
during exams and before it academic stress can be prevented in some 
extent. Emotional stability also affects adolescents' academic stress. 
Academic stress is the outcome of stress producing factor which 
in return may shape an individual's overall personality. The present 
research work is an attempt to explore academic stress, emotional 
stability and parental attitude among students manifesting obedient and 
disobedient tendencies. 
In order to contribute optimally to human society, it is important 
that psychologists must not limit themselves to repairing of negative 
feelings and behaviour but should focus on building human strengths. 
Generally, there is nothing radically new in a discipline's development. 
The optimum development of today's children who are the future nation 
builders is a very vital and cardinal question and requires a considerable 
thinking understanding, planning and management. The positive health 
and balanced development of children at any age is essential not only for 
the satisfaction and happiness of parents, but also for the growth and 
advancement of a nation. Their healthy development depends on 
surround interactive and complex factors that include socio-economic 
circumstances, in which they are bom, the environment in which the> 
grow up, interpersonal relationship within the family per group pressure, 
values of the community and society and opportunities for education. 
Many students experience rapid heart beat and dryness in the 
mouth during solving a question in examination. Stress has been found 
to affect physical health and emotional well-being (Hendrix, 1995; 
James, 1992). As such stress affects many aspects of life and coping 
with stress is essential for physical health and effective performance 
such as academic achievement, managerial performance and 
administrative performance. 
The present endeavour is an attempt to study academic stress. 
emotional stability and parental attitude among students manifesting 
obedient and disobedient tendencies. The present topic also has been 
selected to give answer of the following questions: 
What parenting style / attitude parents follow and which will be 
helpful in predicting adolescent's academic stress and emotional 
stability? 
What is level of academic stress and emotional stability in 
students manifesting obedient, obedient-disobedient, and disobedient 
tendencies? 
Academic Stress 
Stress refers to pressure on an individual that are in some way perceived 
as excessive or intolerable. It also refers to the psychological and 
physical changes in response to those pressures. Stress in its most 
neutral and extended meaning is defined as "any action or situation that 
places physical and psychological demands upon a person or anything 
that serves to imbalance an individual equilibrium or homeostasis" ( ) 
Stress is also used to refer to the state of a person in a threatening and 
difficult situation. Stress is caused by several factors and generally 
called stressors. The stressors can be internal like one's attitude beliefs, 
expectations etc. or it can be external or environmental like the home 
situation work, social cultural or school situation (Sharma, 1995). 
It is cultural truism that stress is associated with impairment of 
health and the negative emotional experiences associated with stress are 
detrimental to "quality of life and sense of well-being" (Sinha, 2000). 
Out of number of stress faced by adolescents and young adults, 
academic stress emerges as significant mental health problems in recent 
years (Rangaswamy, 1995). It has been estimated that 10% to 30% 
students experience academic related stress that affects their academic 
performance (Brackney & Karabenick, 1955; Houghughi, 1980; 
Johnson, 1979), psychosocial adjustment (Phillips, 1978) along with 
their overall emotional and physical well-being. Information load, high 
expectations, academic burden or pressure, unrealistic ambitions, limited 
opportunities, high competitiveness are some of the important sources of 
stress which creates tension, fear and anxiety. Poor academic 
performance, diminished peer popularity, depression, attention 
difficulties, somatic complaints, substance abuse are commonly 
observed problems among the victims of academic stress without being 
aware of how to cope with them (Brackney & Karabenick, 1995; 
Rangaswamy, 1995; Segal, Hobfoll, & Cromer, 1984; Sinha, 2000). 
Stress and such problems usually form a "positive feedback loop or 
vicious circle" as they themselves act as significant sources of stress and 
sensitize the students to the other source of stress by reducing his or her 
ability to cope (Kiselica et al., 1994). Hence, management of academic 
stress becomes essential in the process of producing quality human 
resources for the nation. Akhtar (1970) reported that there exists a close 
relationship between academic stress and academic achievement. Jamual 
(1961) found that there is a close relationship between home 
environment emotions, social and academic achievement. 
Symptoitis of Academic Stress 
Academic stress involved cognitive, affective, physical, social or 
interpersonal and motivational symptoms. These are as follows as: 
Cognitive symptoms 
Difficult to concentrate 
Forget easily 
Day dream a lot 
Difficulty in problem solving 
Don't answer 
Doubt my abilities 
Hesitate in asking 
Physical symptoms 
Get headache 
Get nervous 
Less desire to eat 
Loss of sleep 
Heat beats fast 
Motivational symptoms 
Lack of interest in 
not enjoy extracurricular activities 
Affective symptoms 
Feel inferior 
Lack confidence 
Feel under pressure 
Feel failure 
Worry about parents' expectations 
Feel sad about 
Social/Interpersonal symptoms 
Nobody to help 
Get irritated with everyone 
Not feel like talking to 
like to stay alone 
Nobody understands me 
Difficulty in completing lessons 
Get bored easily 
Feel to discontinue 
Not to feel like going to school/college 
Feel sleepy 
Emotional Stability 
Man's continuous interaction with his environment helps in 
moulding his personality. One basic fact is that personality is unique. 
All men are composed of same qualities but their combinations make 
them different from each other. The second basic fact regarding 
personality is that it is the product of heredity and environment. What 
we do today depends on our accumulated experiences of the past. The 
experiences are accumulated day after day and shape our personality by 
continuous interaction with external environment. It is a well established 
fact that personality is affected by several factors. In the past the 
psychologists believed that physical factors were the primary 
determinant of personality. But in more recent time, theories based on 
research finding have stressed factors other than the physical. There are 
genetic, physiological, psychological socio-cultural factors that 
remarkably affect personality and helps in moulding it. So personality is 
the combination of many traits. Among all the traits, emotions play the 
most prominent role in one's personality development and consequently 
affect individual's performances, activities and achievement to a great 
extent in his / her life. Emotions play a vital role in every person's life is 
undoubtedly as important as life itself. Emotions give charm and color 
to one's life. 
An emotion is an affective experience that accompanies 
generalized inner adjustment and that shows itself in his overt 
behaviour. It is obvious that environmental development is found to be 
different at different stages. During adolescence period there is an 
increase in the child's concern over self. A fear usually develops of 
being different and not being accepted by others. Though they seek 
personal independence, yet to some extent they are afraid of it. They 
start to think critically. There are many physical changes in both girls 
and boys that affect their emotional development. There are some 
common features of emotional development during this period, for 
example, childhood pattern of emotional expression changes. The) learn 
to control their emotional expression in social situations. The emotional 
responses of the child become less diffused, random and 
undifferentiated. Emotions are expressed even in the absence of concrete 
objects. Emotions are most contagious during this period because 
children are suggestible and dependable on others. Early childhood fears 
of animals, high places and noise etc disappears and fear of supernatural 
imaginary creatures, fear of falling, being ridiculed and being different 
appears. Anger is caused by cluck, teasing, making unfavorable 
comparisons with other children, interruption in progress or acti\ities, 
ridicule by peers or elders and negligence etc. 
While discussing about emotion, it becomes necessary to know 
and discuss about emotional maturity or the closely related to it is 
emotional stability. Sometime both are taken to be natural corollary of 
each other going hand in hand. If one is emotionally stable means he/she 
has the quality to be emotionally mature. Both conditions demand 
emotional control and emotional catharsis. Stability in emotion means 
firmly established or fixed, not like to move or change, not easily upset 
or disturbed, well-balanced, capable to remain in same status. It is man's 
capacity and ability to respond wisely and firmly in all emotional arising 
or tensed situations of life. Scott (1968) opined that emotional stability 
is one of the seventh important indicators of superior mental health. 
Through studies it has also been found that if one wants to be mentally 
healthy, his unhealthy feelings like anxiety, inferiority feeling or guilt 
etc, must be replaced by the feeling of self respect, security and 
confidence which can be achieved only after a good sense of emotional 
stability emerges. Emotional stability demands suppression of overt 
responses to emotion-provoking stimuli. The scientific concept is to 
direct emotional energy into useful and socially approved channel of 
expressions. Emotionally stable persons generally are capable of 
assessing and handing emotional provoking stimuli and judging the 
responses that accompany them whether one particular emotional 
reaction is justified or not. Thus the emotional stability is decided by the 
kind of circumstances one has confronted, the kind of mental, emotional 
and temperamental make up one has etc. some of the important 
characteristics of emotionally stable personality. 
Emotional independence is one of the important characteristic of 
emotional stability. During early childhood, the circle of those whom the 
child feels attached is widened. He feels emotionally dependent not 
merely on parents but also on his/her siblings, teachers and friends etc. 
In these relationships he finds satisfaction of his basic needs like 
security and affection. But, during later childhood, his interests and 
relationship are widened, new relations with opposite sex emerge and 
loyalties with friends are fixed up, his varied interests and new social 
contacts enables him to grow out of some of the emotional fies with the 
family, thus making him comparably more dependent. This emotional 
emancipation from the immediate social groups condnues up to 
adulthood when the individual achieves that degree of emotional 
independence that his relations become more matter of fact and less 
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sentimental and he acquire a kind of emotional self-sufficiency. He 
forms higher goals, struggles for achievement and drives happiness out 
of them. Thus emotional independent nature leads to emotional stability. 
Another important characteristic is objective attitude towards 
one's own self. Young children are much more egocentric comparably to 
adolescents as they have little experiences of the world. The process 
directly related to richness of experiences resulting in a more realistic 
attitude towards life and one's self. Self-objectification is a necessary 
part of growing realism. He asserted "objective" self-appraisal is one of 
the most difficult phases of facing reality and that adolescent is inclined 
to try to cover up or hide even form himself whatever shortcoming 
plague his existence. 
One important feature is the compassion and fellow feeling. 
Emotional stability can be characterized with fellow feeling. They are 
neither hostile nor others can easily hurt them. Compassion denotes an 
ability to enter into feeling and impulse involve in any sort of emotional 
experiences whether it be joy or sorrow, hope or despair, in all its 
complexities. Compassion is in a way the highest and most complete 
form of emotionality. Compassion involves the capacity for a certain 
degree of emotional identification with the totality of another's 
emotional state. 
One more characteristic is the capacity to retain the overt 
expression of emotions. The emotions hice anger, fear and jealousy, etc. 
are more freely expressed by young. Their reactions are usually 
impulsive and immediate, whereas with growing years one develops the 
capacity to check overt expressions of their emotions. Horace ( ) 
asserts that negative emotions like fear; anger, disgust, jealousy and 
anxiety etc. interfere with persons' thinking and constructive efforts. 
Such emotional behavior do not improve a person's social standing, so 
these emotions should be controlled, whereas the positive emotions of 
love, joy, happiness etc should find full release for the fullest 
development of personality. 
Ability to see in true perspective freely is also important 
characteristic of emotional stability. Emotionally stable person knows 
how to face reality. This is freedom from prejudice, revising pre-
conceived notion of long standing concerning one's abilities, one's 
friends and the value of certain relationships. They realize their 
limitations and this restrict them from acute frustration. 
Emotional stable personalities are capable of confronting 
frustrating situations. The manner in which one reacts to such situations 
indicates his level of emotional stability. Optimistically, if without any 
change in his fixed emotional set-up, he is able to face emotions 
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provoking situations, this is a good sign of emotional stability. 
Emotionally stable person gives no impulsive or immediate 
reactions. This is a sign of maturity such persons do not move or shift 
rapidly form one state of emotion to another. They try to check or hold 
their emotion before expressing of them. Delaying emotional responses 
depends on person's ability to control his emotions. 
Self-acceptance is found in emotionally stable individuals. Instead 
of indulging in useless remorse, they accept where they are falling short 
and perform perfectly in all general and specific situations and activities 
of life. They are found to be emotionally intelligent. A perfect 
combination of emotion and reason is found in them. 
Gumora and Arseni (2002) investigated the connections of middle 
school students' emotional dispositions and academic related affect with 
their school performance. Results indicated that although students' 
emotion regulation, general effective dispositions and academic effect 
were related to each other of these variables also made a unique 
significant contributor. Overall, these results provide support for the 
socio-emotional factors in student's school performance. 
A highest responsibility is put on the schools like home. As it is 
their first and foremost aim to develop their personality and behavior by 
training different aspects of life. It depends on the school authorities as 
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members as how much they feel themselves responsible for fulfilling 
these aims. In schools there is also emotional development; it depends 
on the democratic or authoritarian or conducive environment. It is the 
duty of teacher to assess the emotional stability and adjustment of the 
child through different measuring techniques. The fears and friendliness 
of the teacher, and the punishment can arouse unpleasant emotion in 
them. Only a, sympathetic democratic environment, a warm 
understanding and free atmosphere at home and schools can guarantee a 
sound ground for emotional stability. 
One's emotional behavior largely depends on the directions that 
are set to his emotional life in his early years. From the beginning up to 
the age of puberty, the training is to be provided to children by parents 
and teachers, as, how to control emotions how to respond to difficult and 
tensed situations of life, how to better judge the situation and need to 
wait before responding aggressively in tensed situations etc. 
The positive role of emotions in man's life is universally accepted 
therefore we all aim at sound emotional development. This is essential 
for a happy and healthy living without attaining it; many of life 
satisfaction are lost. 
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Parental Attitude 
The foundations of child development are obviously laid by the 
parents and there is no doubt that parental behaviour takes precedence 
over the effects of all other environmental factors in determining the 
fundamentals of child development. 
The importance of home and family has been recognized in every 
era of history throughout the world as a basic unit of society. From time 
immemorial, the family has been considered as a life support system 
dependent upon the natural environment for physical sustenance and 
upon social organizations which are related to man's humanness and 
give quality and meaning to life. Home is not only an economic unit but 
also a social moral and spiritual unit; it is the first institution of the child 
and has a major environmental influence. The most pervasive of all 
influences of the relationships the most vital is the relationship with 
parents in all round development of a child for healthy growth and 
development of child needs to be reared in an atmosphere of affection. 
His growth pattern is likely to be adversely affected if he lives in an 
environment devoid of love. The love he receives helps him to develop a 
feeling of being accepted. This acceptance has an important influence on 
the child's development and on the development of self 
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Researches have indicated that parental attitude is not 
unidimensional. It does not consist simply of variations along a single 
axis. Parents love to their children and at the same time controlling then-
behaviour becomes a matter of strain to them. Parents do not always 
accept or reject to their children. This fact gives birth to the dimensional 
aspect of parental behaviour. 
Parental acceptance rejection may be viewed from different 
perspective, it may be subjectively experienced by the child or 
subjectively reported by the parent, or externally measured by an 
observer. The subjective experience of the child may probably coincide 
to a substantial degree but it is possible for a child to feel uncared and 
unloved. While the parent expressing deep concern, love and warmth for 
the child alternatively observation may reveal a considerable amount of 
parental aggression but the child may not perceive the anger. Ultimately, 
it is accepted in the parental acceptance rejection theory that parental 
rejection will have its negative influence on the child primarily if the 
child perceives parental behaviour as 'rejecting'. This is a view shared 
by Kagan (1978) who wrote parental rejection is not a specific set of 
actions by parents but a belief held by the child. 
Parental rejection and overprotection: The term rejection and the 
lable "rejected child" have been used to denote the condition of a child 
who is not loved by his parents. The term "overprotection" has been 
used to designate a parental attitude involving excessive contact and 
mothering. Both cases are not suitable conditions for sound emotional 
development. 
Affectionate relationship between parents and children is 
important because it builds the feeling of self-respect and contidence 
referred to as the sense of security. It gives the individual the courage to 
meet the challenges of life and permits him to utilize his experience 
constructively. Parents provide children with behaviour choices which 
permit them to function in the real situations of life. 
Parenting as most of the people believe is a complex process. It 
includes everything the parent does, or failed to do, which may affect 
the child. Thus the range of behaviour that constitute parenting is broad 
and includes caring for the child's feasible needs, playing, disciplining, 
teaching, stimulating and establishing a pleasant emotional environment. 
Overall the specific form of parenting is inherently interpersonal. 
Children are good observer. They note the consistency or 
weaknesses in the parental behaviour and respond accordingly. The 
child should not be considered as a passive object of adult j^lans. 
Instead, parents should be aware that they can and does utilize his ability 
to make subjective interpretation of events. Thus, a child can frequently 
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turn defeat into conquest. 
Some studies on parent child relationship documented that 
warmth, guidance and rewards served to produce effective discipline in 
children (Miler & Swanson, 1958; Seacs, Meccoby, & Lemin, 1957) 
Radke (1946)) studied the parental attitude and practices with the pre-
school age children. She reported that children who had consistent and 
strict discipline from parents showed good adjustment. 
The parents' purpose should be to assist each child to grow and 
develop in a manner which is both personally satisfying to the child and 
socially acceptable. In order to accomplish this purpose the parents must 
adopt suitable child training policy. If our goal is the development of a 
fully functioning individual who feels responsible for his actions then 
our decisions should be dedicated in the direction of developing a 
relationship which helps the child become more mature and responsible. 
Parents need to follow a consistent approach to the child's development 
which encompasses different types of situations. 
Parents should realize that each child is an individual with distinct 
and unique assets. The recognition of the importance of physical 
resilience of the child is basic to the understanding of children. Research 
studies indicate that reward and punishments art not only effective but 
are outdated. The parents should develop a philosophy of human 
relationships within the family. 
The child should be convinced that there is a family policy and 
what the parents really mean it. This sets the stage for the development 
of an effective relationship which is based on mutual respect and co-
operation such as family works together and provides an atmosphere of 
guidance where they provide the child with choices and options. Thus 
the parents encourage the child's ability to choose the right option to his 
greatest advantage. 
Parenthood in the modem era is an important profession. A 
Chinese proverbs rightly said that "if you plan for a year, sow some 
crop, if you plan for ten years plant trees, if you want to plan for 
hundred year, invest in human beings". Thus, parents' investment in 
their children is a life time investment which requires a scientific, 
realistic and practical approach. 
Parenting, thus, has been described as the style of child 
upbringing in relation to a privilege or responsibility of both mother 
and father together or independently to prepare a child for the society 
and culture (Veenes, 1973), where the child uses his parents as models 
for making his social adjustment. Parents at this stage are supposed to 
play a key role in perpetuating for them a more congenial, happy, lucid, 
and warm atmospheres, along with careful nurturing for their children 
(Erickson, 1974) and the relationship between parents and child happens 
to be a central factor in the social upliftment of the individual. 
A child best owns from both mother and father, together or 
independently, the responsibility of upbringing him / her. It is important 
to note that most of the children show a family definite concept of father 
that is markedly different from their concept of the mother (Meltzer. 
1943). The role of the mother is largely associated with the congenial 
development of personality because the child first comes in contact with 
her and usually depends to satisfy his basic and psychological needs in 
this stage. The mother stands for infinite care with full of warmth and 
affection to keep her child pure, peaceful and healthy. Moreover, it 
stands for friendship with less punishment and dominance (Kegan, 
1965) and emerges as a symbol of emotional support interpersonal 
sensitivity and help (Farren & Ramsay, 1977). She plays an important 
role in making a child more imaginative and productive. 
The role of father stands as a bridge by which the child comes 
into contract with outside world and who also encourages curiosity and 
will to face the challenges of socialization process. To love children is 
predominantly a feature of fathering in non-deviant families and relates 
to acceptance, satisfaction and differentiating experience in children 
(Khokhar, 1983). 
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Inadequate fathering is usually understood to be a prime sources 
of maladjustment (Erickson, 1963), truancy, guilt, self devaluation and 
dependency (Coleman, 1970) and chemical dependence (Bharwdwaj, 
1995). 
Therefore, parenting is of utmost importance and it should be 
considered as a whole as well as separately in terms of both the roles ol' 
mother and father to understand the etiologies associated with mental or 
behavioral disorder. In addition to it, the proper bending of father's 
supervision and mother's tenderness seem to be of utmost importance in 
the upbringing of a child to usual a normal growth of personality. 
Regardless of the economic background, the family structure, it 
plays a controlling part in shaping and coloring the emotional side of 
personality. It is the matter of common observation that a over indulgent 
parent or an authoritarian parent tends to make a child dependent and 
fearful. A disharmony among parents and family relations generally 
makes youth shattered and unstable. The atmosphere of love and 
democracy harmony and freedom only can develop independence 
along with compassion. The feature of family solidarity forms the chief 
basis of child's security and continues in his later life. A child must feel 
at home. Parents' attitude must be same to all children either elder or 
younger, either girl or boy and either disabled or enabled. 
21 
Parenting Styles 
Parents have need and goals relating to their children. Ihese 
reflect both what they want from their children, and what children from 
their parents want. Parenting is a complex activity that includes many 
specific behaviours that work individually and together to influence 
child outcomes. Although specific parenting behaviours, such as reading 
aloud, may influence child development, looking at any specific 
behaviour in isolation may be misleading. Many writers have noted that 
specific parenting practices are less important in predict child well-being 
than is broad pattern of parenting. The construct of parenting style is 
used to capture normal variations in parents attempt to control and 
socialize their children. They have different views about the values of 
children, and they have different orientations toward childrearing. Since 
the middle of the twentieth century, a major thrust of research into social 
development and family processes has been directed toward 
characterizing the main types of parenting styles and investigating their 
consequences for child development. Although a variety of models has 
been generated, they tend to converge on two dimensions: emotional 
responsiveness and control/demandingness (Baumrind, 1989: Macoby & 
Martin, 1983). Emotional responsiveness (referred to as parental warmth 
or supportiveness) refers to "the extent to which parents intentionally 
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foster individuality, self-regulation, and self-assertion by being attuned, 
supportive, and acquiescent to children's special needs and demands" 
(Baumrind, 1991). Parental demandingness (referred to as behavioural 
control) refers "the claims parents make on children to become 
integrated into the family whole, by their maturity demands, 
supervision, disciplinary efforts and willingness to comfort the child 
who disobeys" (Baumrind, 1991). 
Obedience and Theories of obedience 
Submission to authority is a powerflil and prepotent condition in 
men and no part of human life is immune to it may be asked to 
administer unauthorized medication to the patient by a physician or an 
organizational setting where a supervisor may instruct a subordinate to 
pass a defective order. For a clear understanding into the mechanism of 
obedience, a knowledge about the theoretical background in imperative. 
Milgram (1974) has put forward following view points. 
According to the 'survival value of hierarchy' concept, the 
formation of hierarchically organized grouping lends enormous 
advantages in coping with dangers of the physical environment and 
other threats. 
Human being is bom with a potential for obedience, which then 
interacts with the influence of society to produce the obedient man. 
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Thus, from the standpoint of evolutionary survival, all that matters is 
that we end up with organisms that can function in hierarchies. This 
does not imply total dependence on larger social systems. Individual's 
self sufficiency frees him from dependence on social systems- This 
capacity for dual fiinctioning assures the power, security and efficiency 
that derives from organization, along with the innovative potential and\ 
flexible response of the individual. 
As a rule we like to avoid mistakes. And prefer to have everything 
in order. Obedience is a psychological mechanism that links individual 
action to elders and superiors. It is the dispositional cement that binds 
men to systems of authority in daily life suggests that for many people 
obedience may be a deeply ingrained behavioural tendency, indeed, a 
pore potent impulse overriding training in ethics, sympathy and moral 
conduct. 
In fact, obedience is basic element in the structure of social life. 
With changing times, obedience as a determinant of behaviour has 
become of great relevance. 
All human societies contain hierarchies of authority making levels 
of superiority and subordination. A central characteristic of these 
systems is the willing obedience with which the subordinate is expected 
to respond to the orders of the superior. In such relationships, the 
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subordinate supposedly forgoes critical judgment in the selection of 
alternatives and "uses the formal criterion of the receipt of a signal as 
his basis of choice". 
"To some parents the matter of giving orders seems a very simple 
affair; they expect to issue their orders and have them obeyed without 
question. Yet, on the other hand, the shrewd common sense of many a 
business executives has shown in that issuing of orders is surrounded by 
many difficulties; that to demand an unquestioning obedience to orders 
not approved, not perhaps even understood, is bad business policy. 
Imitation: Conformity leads to homogenization of behaviour, as the 
influenced person comes to adopt the behaviour of his peers. In 
obedience, there is compliance without imitation of the influencing 
source. 
Explicitness: In obedience the prescription for action is explicit, taking 
the form of an order or command. In conformity, the requirement of 
going along with the peer group often remains implicit and the action is 
spontaneously adopted by the subjects. 
Voluntarism: From the point of view of subjects' perception of the 
situation, the conformity is denied while obedience is embraced as the 
explanation of their actions. In the former the autonomy is maintained 
while in the latter it is refuted. This is because of the implicit situation in 
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conformity in which any legitimate reason for yielding cannot be 
pinpointed. The obedience situation is explicit in which one is expected 
to obey the commands. 
Research Objectives 
1. To examine difference in the perception of obedient, obedient-
disobedient and disobedient students groups on academic stress. 
2. To examine difference in the perception of obedient, obedient-
disobedient and disobedient, disobedient students groups on 
emotional stability. 
3. To examine difference in the perception of obedient, obedient-
disobedient and disobedient students on all the sub-scales of 
parental attitude (mother). 
a. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students groups on 
Encouraging Verbalization. 
b. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students groups on 
Fostering Dependency factor of parental attitude research 
instrument. 
c. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students groups on 
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Seclusion of the Mother factor of parental attitude research 
instrument. 
d. To examine differences in tiie perception of obedient, 
obedient-disobedient, and disobedient students groups on 
Breaking the will factor of parental attitude research 
instrument. 
e. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Martyrdom factor of parental attitude research instrument. 
f. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on Fear of 
Harming the baby factor of parental attitude research 
instrument. 
g. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on Martial 
conflict factor of parental attitude research instrument. 
h. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Strictness factor of parental attitude research instrument. 
i. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
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Irritability factor of parental attitude research instrument. 
j . To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Exclusion of Outside Influences factor of parental attitude 
research instrument. 
k. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Deification factor of parental attitude research instrument. 
1. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Suppression of Aggression factor of parental attitude 
research instrument. 
m. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Rejection of Homemaking Role factor of parental attitude 
research instrument. 
n. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Equalitarianism factor of parental attitude research 
instrument. 
o. To examine differences in the perception of obedient. 
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obedient-disobedient, and disobedient students on Approval 
of Activity factor of parental attitude research instrument. 
p. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Avoidance of Communication factor of parental attitude 
research instrument. 
q. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Inconsiderateness of the husband factor of parental attitude 
research instrument. 
r. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Suppression of Sexuality factor of parental attitude research 
instrument. 
s. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Ascendancy of the Mother factor of parental attitude 
research instrument. 
t. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Intrusiveness factor of parental attitude research 
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instrument, 
u. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Comradeship and Sharing factor of parental attitude 
research instrument. 
V. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Acceleration of Development factor of parental attitude 
research instrument, 
w. To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Dependency of the Mother factor of parental attitude 
research instrument. 
4. To examine differences in the perception of obedient, obedient -
disobedient, disobedient students with respect to parental attitude 
(father), 
(a). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Encouraging Verbalization factor of parental attitude 
research instrument, 
(b). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Fostering Dependency factor of parental attitude research 
instrument. 
(c). To examine differences in tiie perception of obedient. 
obedient-disobedient, and disobedient students on Breaking 
the Will factor of parental attitude research instrument. 
(d). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on Harsh 
Punishment factor of parental attitude research instrument. 
(e). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Deception factor of parental attitude research instrument. 
(f). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on Marital 
Conflict factor of parental attitude research instrument. 
(g). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on Non-
Punishment factor of parental attitude research instrument. 
(h). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Irresponsibility of Father factor of parental attitude 
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research instrument. 
(i). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Suppression of Aggression factor of parental attitude 
research instrument. 
(j). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Deification of Parent factor of parental attitude research 
instrument. 
(k). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Exclusion of Outside Influence factor of parental attitude 
research instrument. 
(I). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Irritability factor of parental attitude research instrument. 
(m). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Strictness factor of parental attitude research instrument. 
(n). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
32 
Suppression of Sexuality factor of parental attitude research 
instrument, 
(o). To examine differences in tlie perception of obedient, 
obedient-disobedient, and disobedient students on 
Ascendency of Husband factor of parental attitude research 
instrument, 
(p). To examine differences in the perception of obedient. 
obedient-disobedient, and disobedient students on 
Inconsiderateness of Wife factor of parental attitude 
research instrument, 
(q). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on Comp. of 
Ascendency of wife factor of parental attitude research 
instrument, 
(r). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on 
Suppression of Affection factor of parental attitude research 
instrument, 
(s). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on Change 
Orientation factor of parental attitude research instrument. 
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(t). To examine differences in the perception of obedient, 
obedient-disobedient, and disobedient students on Forcing 
factor of parental attitude research instrument. 
Research Questions 
1. Do the obedient, obedient-disobedient, and disobedient students 
differ on academic stress? 
2. Do the obedient, obedient-disobedient, and disobedient students 
differ on emotional stability? 
3. Do the obedient, obedient-disobedient, and disobedient students 
differ on various factors of parental attitude (mother)? 
4. Do the obedient, obedient-disobedient, and disobedient students 
differ on various factors of parental attitude (father)? 
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Conceptual Framework: 
OBEDIENT/DISOBEDIENT 
TENDENCY 
Academic 
Stress 
Parental 
Attitude 
i 
Mother Father 
Emotional Stability 
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CHAPTER-2 
REVIEW OF LITERATURE 
The present chapter embodies a brief review of the researches 
done in the area of stress. The review of related literature helps the 
investigator in designing study in such a manner that recurrence of the 
shortcomings and pitfalls observed in earlier studies may be improved. 
Review of related literature is an integral part of a research work. 
In the present chapter we have reviewed only those studies which have 
considerable significance to the present investigation. 
The relevant studies may be grouped into five categories: 
Academic Stress and its Correlates 
Shejwal (1984) asked 113 college students to write about their 
own stressful life experiences and the ones they had observed other 
experiencing. Results indicated that 52% reported stress experiences 
related to conflict at home and with friends. Death of closed ones was 
reported to be stressful by 47% while 23%) experienced stress in relation 
to changes in financial status and 11% experienced stress in relation to 
plans for future. 
Skye (1988) studied the effects of dance education on stress in 
college age 39 American Indian Girls. He found that students who 
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participated in dance education did show a significant difference in their 
stress scores as compared to their counterparts. 
Barwens (1992) attempted to know school based sources of stress 
among adolescent students. The identified 334 stressors grouped into 
following categories, school work social interactions, treatment by 
teachers, discipline and class room management procedures and extra 
curricular activities. 
Dixon (1993) carried out a research on 154 students. Result 
showed significant interaction between stress and hopelessness. 
Hopelessness was strongly related to depression scores under high level 
of stress. 
Sarmany (1994) studied the load and stress among students. 
Results showed that students with low Grade Point Average used less 
effective stress coping strategies and assumed test situation as being 
significantly more stressful. Girls show high level stress than boys. 
Malarkey, Pearl, Demers, Glaser, and Glaser (1995) investigated 
the influence of a common stressful event, i.e., academic 
examinations, on 24-h mean concentration of adrenocorticotrophic 
hormone (ACTH), Cortisol, and/B-endorphin. In addition, seasonal 
effect on the endocrine response to this stressor was evaluated. They 
also studied medical students (n^SS), before, during, and 2 weeks 
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following examinations. Hourly blood samples were obtained from an 
indwelling catheter and two serum pools were made (0800-2200h=day 
and 2300-0700-night). Examinations produced a significant (p< 0.001) 
increased in perceived stress scores. In addition, a significant (p< 0.001) 
effect of examination stress on the increase in mean daytime was found 
but not nocturnal ACTH levels during autumn, but not during the spring. 
In contrast, the examination stress did not significantly effect day or 
night mean Cortisol levels from baseline to examination week. Students 
were divided whether by their perceived stress scores during 
examination week and fell during recovery (Group 1) day or whether 
their perceived stress scores did not follow the expected pattern (Group 
2). It was found that in the Group 1 students who perceived the most 
stress, Cortisol levels significantly increased (p <0.001) from baseline to 
examination. Therefore, the nature of the stressor and the state of the 
responder were equal importance in the observed Cortisol response 
during examinations among students. Further, academic stress had no 
significant effect on B-endorphin levels. Finally, it was found that the 
mean day and night ACTH levels were higher (p<0.001) in the spring 
than in the fall; a seasonal influence on Cortisol and B-endorphin 
concentrations, however, was not observed. 
38 
Park (1996) asked 160 students to evaluate the post year's most 
stressful event. About 14% participants rated problem in romantic 
relation as most stressful event. Same percent rated academic 
performance problem as stressful experience. About 10% rated much 
stress during journey, 8%o family event, 14%) rated illness or accident. 
Relationship problem with a friend was stressful experience for 6% and 
23% rated other events as past year's most stressful experience. 
Tanaboylu (1997) studied the application of progressive 
autogenious training (a relaxation therapy) to high school students 
preparing for the University entrance examination Turkey. The sample 
was 10 students who were highly anxious. He concluded that relaxation 
techniques are necessary for coping with stressful situation. 
Guidi, Tricerri, Vangeli, (1999) studied correlations between 
psychological scores, immune tests, and plasma levels of Cortisol and 
neuropeptide Y (NPY). A group of medical students were evaluated at 
the beginning of the academic year (Baseline) and the day before an 
examination (Stress). They underwent evaluation by the Profile of Mod 
States (POMS), The Malaise Inventory, The Self Efficacy Scale and A 
Global Assessment of Recent Stress (GARS). The lymphocyte subsets, 
the lymphocyte proliferative response and the cytokine production were 
also evaluated. Modifications of some psychological test scores between 
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the Baseline and Stress evaluation was detached, a significant reduction 
of lymphocyte proliferation, lL-2 productions and percentage of the 
lymphocyte proliferation negatively correlated with the POMS scores as 
well as the percentage of CD 16+cells with NPY levels were not 
different from Baseline. The emotional and mood states seem to 
influence immunity. 
Lacey, Zaharia, Griffiths, Ravindran, Merali, and Anisman (2000) 
assessed physiological and behavioural variations in anticipation of a 
critical oral academic examination among graduate students. Relative to 
matched control subjects, plasma Cortisol levels were elevated among 
graduate students, especially females, Ih prior to the oral examination, 
but not 6-8 weeks earlier. In contrast, mitogen-stimulated (Con-A) 
lymphocyte proliferation was only reduced 6-8 weeks before the 
examination. Neither adrenocorticotrophic hormone (ACTH), prolactin, 
serum interleukin-lB (IL-IB) nor mitogen stimulated IL-IB production 
was influenced at any time. Although, graduate students did not differ 
from controls with respect to perceived stress and feelings of mastery, 
they reported more frequent malaise (e.g. headaches, sore throat, and 
fatigue) than did controls. The present findings suggest that during the 
course of lengthy anticipatory periods preceding a scheduled stressor, 
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different stress-sensitive, situation-dependent biological processes may 
be engendered. 
Academic stress is associated with a variety of negative health 
outcomes including cognitive, affective, physical, social/interpersonal, 
and motivational indicators (Sinha, Sharma, & Mahendra, 2001). 
Dienzer, Forster, Fuck, Herforth, Winkler, and Idel (2003) 
analyzed the effects of academic stress on crevicular interleukin-lb (II-
IB) both at experimental gingivitis sites and at sites of perfect oral 
hygiene. II-IB is thought to play a predominant role in periodontal tissue 
destruction. 13 medical students participating in a major medical exam 
(exam group) and 13 medical students not participating in any exam 
throughout the study period (control group) volunteered for the study. In 
a split-month-design, they refrained from any oral hygiene procedures in 
two opposite quadrants for 21 days (experimental gingivitis) while they 
maintained perfect hygiene levels at the remaining sites. Crevicular fluid 
was sampled for further Il-Ib analysis at teeth 5 and 6 of the upper jaw 
at days 1, 5, 8, 11, 14, 18, and 21 of the experimental gingivitis period. 
Exam students showed significantly higher Il-Ib levels than controls 
both at experimental gingivitis sites (area under the curve, exam group: 
1240.64+140.07; control group: 697.61 +_ 111.30; p=0.004) and at 
sites of perfect oral hygiene (exam group: 290.42 + 63.19; control 
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group: 143.98 +_ 42.71; p=0.04). These results indicate that stress might 
affect periodontal health by increasing local II-IB levels especially when 
oral hygiene is neglected. 
Lumley and Provenzano (2003) tested whether writing about 
stressful events improves grade point averages (GPA's) and whether 
decreases in writing-induced negative mood from the first to last day of 
writing predicts GPA improvements. College students (n = 74) reporting 
elevated physical symptoms were randomized to write for 4 days about 
either stressful experiences (disclosures group) or time management 
(control group). Students rated their mood before and after writing each 
day, and transcripts provided GPA's for the baseline and subsequent 
semesters. Compared with the control condition, disclosure led to 
significantly better GPA's the next semester. Among disclosure students, 
but not control students, improved mood from the first to last writing 
days predicted improved GPA. Writing about general life stress leads to 
improved academic functioning, particularly among those who become 
less distressed over writing days. 
Baldwin (2003) examined the role of life event stress on African-
American college students as function of optimism. After obtaining 
infonned consent, all participants were administered the questionnaire 
package (Student stress scale, perceived stress. Life orientation test, and 
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demographics). As expected, individuals who scored high on measures 
of optimism reported significantly less perceived stress that their 
persuasive counterparts. Underclassman reported more academic stress 
than upper classman. Findings suggest that future studies should 
examine the role of optimism and other sifter of stress variables within 
the context of an African-American population. 
Lassarre (2003) surveyed 98 college students of short and long 
courses in three types of universities. Questionnaire was based on 
financial and pedagogical a sprits stress and anxiety levels were 
measured by tests. The transactional model of stress proved very 
productive. The final results imply motivation, appraisal of economic 
and pedagogical situation by the students and coping strategies for 
situations perceived as stressful. It seems that odd job and regular 
academic work lead to success. 
Tumuy (2003) tested a modal relating academically related stress 
to marital satisfaction in married graduates students, married students 
were experiencing less over all stress, and had better emotional 
functioning. A significant relationship between spousal support and 
marital satisfaction was found. No relationship among academic stress, 
emotional functioning, and marital satisfaction was found. 
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De-La-Banda (2004) compared the Cortisol excreted in a stress 
feel situation (exam) with the secreted in a non-stressflil (neutral) 
situation by a student sample and its relation to perceived stress, general 
stressors and personality traits. Results indicated difference in the 
urinary cortical levels between the natural and the stressful situation but 
not in the same direction. These changes in Cortisol levels were not 
related to the perceived stress generated by the examination but rather 
with the stressfiil life events. 
Govaerts (2004) studied adolescents' cognitive appraisal 
processes and their relationships with academic stress. A sample of 
adolescent (N =100, mean age = 16.9 year) reported 145 academic 
stressful situations, sex and age differences were analyzed. Students' 
age was negatively correlated with the perception that the stressful 
situation will be resolved on its own. Five appraisal patterns were 
identified. All five groups differed in their perceived degree of stress. 
Misra (2004) used Gadzalla's life stress inventory to find out the 
five category of academic stressors i.e. (frustration conflict pressure, 
changes, and self imposed) and 4 categories describing reaction to these 
stressor (Physiological, emotional, behaviour and cognitive). The 
sample of 392 American, International students, and 2 Indwestern 
Universities. American students reported higher self imposed stressors 
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and great behavioral reactions to stressors than international students 
respondents. Status and interaction of status and stressors emerged as 
the 2 strongest predictors of their behavioral emotional physiological 
and cognitive reaction to stressors. Findings emphasize the need to 
recognize cultural differences in stress management. 
Ellard (2005) studied the effect of perceived stress on the activity 
of the neutrolphils on 28 undergraduate in a 12* month (one academic 
year) on six occasions. Result showed that there were significant 
correlation between perceived stress levels and nitro-blue-tetrazolium 
(NBI) positive cells at all six testing periods with surprisingly large 
effects size. This supported the hypothesis that stress may affect the 
activity of necetrophils, which in turn may influence health. 
Eremsoy (2005) explored the associated variables of depression 
and anxiety symptoms for young adults confronted with an academic 
stress. Consistent with the expectations, depression and anxiety had 
overlapping predictors such as negative automatic-thoughts and 
hopelessness. However, adequacy of problem solving abilities seemed 
to be associated with anxiety symptom. 
Laila and Ayadhi (2005) examined neurohormonal changes in 
medical students during academic stress. 48 first and second year female 
medical students participated in the study. Plasma leptin, neuropeptide 
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Y (NPY), nitrate, andrenomedullin, Cortisol and adrenocorticotrophic 
hormone (ACTH) were measured at baseline and during final 
examinations. Plasma levels of Cortisol, ACTH, NPY, andrenomedullin, 
nitrite and nitrate increased during times of academic stress as compared 
to baseline levels. However, only plasma leptin level was decreased 
during the academic stress as compared to baseline, probably through a 
negative feedback mechanism resulting from sympathetic stimulation. 
Mac George (2005) pointed out that academic stress is associated 
with a variety of negative health outcomes including depression and 
physical illness college students completed measures of academic stress 
of supportive communication received and of health status. Results 
indicated that the positive association with academic stress and 
depression decreased as informational support increased. In addition, 
emotional support was negatively associated with depression across 
levels of academic stress. 
Rayle (2005) examined the relationship among personnel and 
family valuing of education, self-esteem, academic stress and 
educational self-efficacy. 530 female undergraduates, personnel and 
family valuing of education and self-esteem were related to education 
self-efficacy differences existed between Euro-American woman and 
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women of color and of both groups, personal valuing of education, self-
esteem and academic stress predicted educational self-efficacy. 
Xia (2005) examined the relationship among different test sources 
coping strategies and female university students negative feeling by 
applying the structure equation modeling analysis of 239 university 
students. They were asked to fill questiormaire on stress, coping, 
depression and anxiety. Result indicated: (i) there was significant effect 
of stress on negative feeling (2) the stress coping strategies and negative 
feelings are different across stress source. Academic stress had direct 
effect on negative feelings (3) whatever the stress is from academics, 
economic or inter personnel situation, negative problem solving and 
support seeking strategies always have the affection negative feelings. 
Tali (2006) studied 191 university students with learning 
disabilities (LD) differed from 190 students with out disability in terms 
of social support, stress and sense of coherence. Findings indicated that 
students with LD perceived themselves as having less social support 
than students without LD had more social support. Although overall the 
level of stress reported by the entire sample was relatively low. Students 
with LD tended to experience slightly higher academic stress than 
students without LD. 
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Huan, Viviens-s (2006) investigated the role of optimism together 
with gender, on students and perception of academic stress in 430 
secondary school students from Singapore. In this study Life Divination 
Test and Academic Expectation Stress Inventory were used. Results 
reported a negative relationship between optimism and academic stress 
in students. Gender was not a significant predictor of academic stress 
and no two way interactions were found between optimize and gender of 
the participants. 
Rebecca and Vivien (2006) conducted a study on 1,108 Asian 
adolescents 12-18 years old from a secondary school in Singapore to 
examine the relations among academic stress, depression and suicidal 
ideation. Using Baron and Kenny's framework, this study tested the 
prediction that adolescent depression mediated the relationship between 
academic stress and suicidal ideation in a four-step process. The 
previously significant relationship between academic stress and suicidal 
ideation was significantly reduced in magnitude when depression was 
included in the model providing evidence in this sample that adolescent 
depression was a partial mediator. 
Ganesh (2007) compared children from disrupted families 
(institutionalized) and children from non-disrupted families in terms of 
academic stress and perceived problems. Findings showed that children 
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from non-disrupted families have higher academic stress than children 
from disrupted families. Similarly, with regard to perceive problem 
significant difference was found between the two major groups in the 
following subscales, health and physical development, finance, living 
conditions, psychological relation, personnel and psychological 
relationship adjustment to school work. 
Ganesh and Magdalin (2007) conducted a comparative study of 
children from disrupted families (institutionalized) and children from 
non-disrupted families in terms of academic stress and perceived 
problems. A sample of 80 boys, 40 from disrupted families and 40 from 
non-disrupted families were matched in their age and socio-economic 
status. Results indicate that children from non-disrupted families have 
higher academic stress than children from disrupted families. Similarly 
with regard to perceived problems, significant difference was found 
between the two major groups in the following subscales: health and 
physical development, finance, living conditions and employment, 
social-psychological relations, personal-psychological relations, 
courtship, sex and marriage, adjustment to school work, future: 
vocational and educational. 
Jain and Jain (2007) examined the role of perceived parental 
encouragement in male and female adolescent students attending 
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coaching institutions at Kota (n= 400) in Rajasthan. Tiie adolescents 
with greater perceived parental encouragement had lesser academic 
anxiety. Furthermore, coaching and self-attending boys and girls had 
disclosed significant influence on academic anxiety. Interaction of type 
of study, gender, and parental encouragement also had significant effect 
on academic anxiety. 
Smith and Kimberly (2007) examined potential predictors of the 
academic-related stress experienced by college students. In particular, 
the relationships among the coping strategies used by college students, 
social support, the parenting style used by college student's mothers and 
fathers, college student's experience of anxiety, and academic-related 
stress were examined. 93 undergraduate students enrolled in a 
psychology course at a large southeastern university completed a series 
of self-report questionnaires that measured the variables under the study. 
Results suggested that anxiety, problem-focused coping, and support 
from significant others may serve as potentially important predictors of 
the academic-related stress experienced by college students. 
Manzon (2007) examined the relationship between the level of 
stress in university students and examinations, and analyze the influence 
of certain health indicators and the students self academic opinion. 
There was an increase in the level of stress of college students during 
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the period of examinations. There were also health alterations (among, 
caffeine or drug consumption and food alterations) during the period of 
presence of the stressor. 
Bhansali and Trivedi (2008) conducted a comparative study 
between boys and girls of 16-18 years to know the academic anxiety 
prevailing amongst them. The objective of the study was to find out the 
gender differences in incidences and intensity of academic anxiety 
amongst adolescents. A total sample of 240 adolescent, 120 boys and 
120 girls from different high schools of Jodhpur city were selected. It 
was formed that girls on the whole had more incidences and intensity of 
academic anxiety in comparison to boys. 
Hussain, Kumar, and Hussain (2008) examined the level of 
academic stress and overall adjustment among public and government 
high school students and also to see relationship between the two 
variables (academic stress and adjustment). For that purpose 100 
students of class IX were selected randomly from two different schools 
out of which 50 were taken from public and the remaining 50 were 
taken from government school. Results indicated that magnitude of 
academic stress was significantly higher among the public school 
students where as government school students were significantly better 
in terms of their level of adjustment. 
51 
Husain (2008) examined the level of academic stress and overall 
adjustment among public and Government high school students and to 
see relationship between the- two variables (academic stress and 
adjustment). Results indicated that magnitude of academic stress was 
significantly higher among the public school students where as 
Government school students were significant better in terms of their 
level of adjustment. 
Jyoti (2008) studied achievement motivation among high school 
students and its effects on academic stress, study habits and academic 
performance. There is a significant relationship between achievement 
motivation with each of the variables, namely, academic stress and study 
habits and academic performance. 
Singh (2008) examined the academic stress in context of age and 
sex differences among college students. Findings demonstrated that first 
year students experienced higher degree of academic stress in 
comparison of Ilf'' year students. Female students perceived more 
academic stress in comparison of their counterparts. 
Venkataransana (2008) investigated the influence of yoga on 
academic stress of high school children. The study is a combination of 
within subjects design and between subjects design. Result for the test 
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and post test conditions of the experimental group showed a signilicant 
decrease in all the five areas as far as academic stress is concerned. 
Bajor kman (2008) investigated the relationships among academic 
stress, social support and internalizing and eternalizing behaviour in a 
sample of 6*, 7'^  and 8* grade students of suburban Illinois. Findings 
suggest that academic stress is a relevant construct to consider when 
investigating potential correlates of emotional behavioural problems. 
Seiffge-Krenke (2008) gave an overview about studies on 
academic stress including anxiety before examination, decrease in 
achievement, bad grades as well as aggression and rivalry among pupils 
with respect to school- related problems. German Pupils exhibited a 
mean level in academic stress. However clinically disturbed adolescents 
reported the highest levels in academic stress as compared to non-
conspicuous adolescents. 
Huar (2008) examined the contributing role of four different 
aspects of adolescents concern namely family, personal, peer and school 
concerns. Gender differences were also examined in term of these 
prediction as well as academic stress experienced by the adolescents. 
Results showed that only the scores on the personal concern subscale 
were positively associated with the academic stress arising from self and 
other expectations in both boys and girls. 
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Lauren Deborah Feld (2011) this study reported a high prevalence 
of harmful physical and psychological correlates of stress and related 
unhealthy behaviour such wide spread and chronic sleep deprivation. 
Students reported that heavy academic work load and pressure for 
success contributes to many of these behaviour. 
Emotional Stability and its correlates 
Yardly (1991) tested the relationship between mood and 
subjective well-being (SWB) in a 10-week longitudinal study. Path 
analysis indicated that both current mood and previous SWB had 
significant effect on current SWB. The significant relationship of SWB 
with previous SWB demonstrated the stability of SWB responses. 
Jha and Kumar (1995) tested 300 male college students on Hindi 
versions of Machiavellian Scale and differential personality scale to 
examine the relationship of Machiavellianism and some personality 
characteristics. The results revealed that Machiavellianism was 
positively related to dominance, emotional stability and ego-strength, 
however, it was inversely related with responsibility and friendliness. 
Resing (1999) tested whether five factor personality model (FFM) 
can be used for the description of personality characteristics and 
classroom behaviour in the field of educational practice. Analysis of the 
scales produced 4 factors in both sample. Extraversion, attitude towards 
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school work, agreeableness and emotional stSfetiigij-^aasround that Five 
(four) Factor models is a valid model for the description of individual 
differences in Dutch school children. 
Hentschel-Uwe (1999) examined the factors of emotional stability 
and facial activity in predicting pain tolerance. Results showed 
significant correlation between the time Ss willingness to participate and 
the variables of sex, emotional stability and facial activity. Men 
participated significantly longer than did women. 
Norman (1999) compared two groups of gifted students highly (N 
= 74) and moderately (N = 163) on a number of scales including self-
concept emotional autonomy and anxiety measures of academic ability. 
The results did not support the hypothesis that highly gifted structures 
would be more likely to display lower self concepts and more 
adjustment problem than moderately gifted group. 
Borrela (1999) assessed the relationship between a stable 
personality trait, a mood state and immune response to examination 
stress. A self-reported measure of emotional stability was obtained in a 
sample of 39 subjects. Emotional stability was investigated by 
completing a neuroticism scale and a state-trait anxiety scale. Natural 
killer cell activity was measured at base line, long before the 
examination time, and on the examination day. Subjects were divided 
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into three groups based on emotional stability and state-anxiety scores, 
high emotional stability/low anxiety, medium and low emotional 
stability / high anxiety. Examination stress induced significant increase 
in natural killer cell activity in the high emotional stability / low anxiety 
group, no effect in the medium group, and significant decrease in the 
low emotional stability / high anxiety. 
Budaev (1999) examined the sex differences of students on the 
big five-personality factors, as assessed by Jackson personality 
inventory and personality research form scales. This study tested the 
hypothesis that the personality factors which lies between classical 
agreeableness vs. hostility and neuroticism vs. emotional stability is the 
basic dimension of dominance related aggressiveness maintained by 
frequency dependent selection. The hypothesis predicts that this 
personality factor should explain more variance in males than females. 
Results showed that females characterized by higher scores on the 
personality factor of agreeableness and low emotional stability vs. the 
personality factor of hospitality and high emotional stability. As 
predicted, the personality factor of agreeableness and low emotional 
stability explained significantly more variance in males than females, 
both absolutely and in relation to other personality factor. 
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Borrila (1999) assessed the relationship between a stable 
personality trait, a mood state and immune response to examination 
stress. A self reported measure of emotional stability was obtained in a 
sample of 39 subjects. Emotional stability was investigated by 
completing a neuroticism scale and a state trait anxiety scale. Natural 
Killer cell activity was measured at base line, long before the 
examination time and on the examination day. Subjects were divided 
into 3 groups based on emotional stability and state anxiety scores, high 
emotional stability low anxiety, medium and low emotional stability / 
high anxiety. Examination stress induced significance in natural killer 
cell activity in the high emotional stability / low anxiety group, no effect 
in the medium group, and significant decreases in the low emotional 
stability / high anxiety group. Findings suggest that the state anxiety acts 
in concern with a stable personality trait modulate killer response in 
healthy subjects exposed to psychological naturalistic stress. 
Lorenzo (2000) described the academic and psychological 
functioning of 102, 16-20 years old Asian American adolescents and 
compared their academic, behavioural and emotional functioning and 
social support with that of cohort of predominately Caucasian American 
adolescents. They found that Asian American students performed better 
academically and reported less delinquent behaviour. However, these 
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Asian American youth reported higher level of depressive 
symptomatology, withdrawn behavior, and social problems. They also 
perceived themselves more poorly and were more dissatisfied with their 
social support. There differences highlight the unique mental health 
needs of older Asian American youth. 
Hills and Argyle (2001) studied the relationship between 
happiness and extraversion and emotional stability. Result showed that 
emotional stability was more strongly associated with happiness than 
extraversion, and account for more of the total variability in multiple 
regression. Emotional stability was found as the greater correlate for a 
majority of the 29 items of the Oxford happiness inventory, and the sole 
significant predictor of the happiness of younger people. 
Vitterso (2001) studied the relationship between Emotional 
Stability (ES), Extraversion (EXT) and Subjective Well-Being (SWB) 
among 264 Norwegian folk high school students (aged 16-25 yrs). After 
a careful reading of recent studies concerned with relationships between 
personality and subjective well-being, it was hypothesized that the effect 
from ES on SWB indicators (Life satisfaction, presence of positive 
affect and absence of negative affect) is stronger than the corresponding 
effect from EXT. Moreover, it was anticipated that if ES was controlled 
for, the effect from EXT on SWB would decrease substantially. In 
58 
several multiple regression analyses, it was found that, on average, the 
amount of SWB variance accounted for by ES was 34%, while similar 
figures for EXT were 1%. The results are discussed with reference to 
cultural values and traditions. 
Cosbey (2001) examined clothing interest as a mediating factor in 
self perceptions of sociability emotional stability and dominance when 
either satisfaction with clothing was specified. A questionnaire was 
designed to measure 5 dimensions of clothing interest as well as each of 
the 3 traits both with and without a "clothing satisfaction variable", or 
reference to whether the subject felt satisfied or dissatisfied with her 
dress. Multivariate analysis revealed that specific dimension of clothing 
interest suggesting a risk avoiding orientation toward dress were most 
likely to mediate self perceptions of sociability, emotional stability and 
dominance when one was either satisfied or dissatisfied with one's 
clothing. 
Gumora (2002) investigated the conviction of middle school 
students' emotional dispositions and academic related affect with their 
school performance. Results indicated that although students' emotional 
regulation, general effective dispositions and academic effect were 
related to each other each of these variables also made a unique 
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significant contributor. Overall, these results provide support for the 
socio-emotional factors in students' school performance. 
Bermudez (2002) examined is there relation exist between 
irrational beliefs, psychological well-being and emotional stability in a 
sample of university students. Results of the Pearson correlations 
indicate that there are significant negative correlations between 
irrational beliefs, psychological well-being and emotional stability. 
Hay and Ashman (2003) investigated gender differences 
associated with the development of adolescents' sense of general self-
concept and emotional stability among 655 adolescents. Relationships 
with parents were important for males' emotional stability, but not 
females.' Peer relations were more influential in the formation of 
adolescents' emotional stability than parental relationships. 
P-Nirmala (2003) introduced group counseling programme 
among women college students and find out its effectiveness in terms of 
better adjustment improved self confidence and emotional stability. 
Blanty (2004) analyzed the relationship of self-esteem and life 
satisfaction to factors of the fine factors model of personality. They 
found that both self-esteem and life satisfaction are connected with 
emotional stability, extraversion and consciousness. 
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Tolphin (2004) examined the role of border line personality 
feature in the day to day stability of college students' negative affect and 
self-esteem and their reactivity to interpersonal stressors. For two week 
at the end of each day students completed a check list of daily stresses 
and measure of state affect and self- esteem they predict that the person 
who scores high on a measures of borderline feature would be related to 
more interpersonal stresses, great negative affective and self esteemed 
reactivity to these stressors and less day to day carry over of negative 
mood and self-esteem. The findings demonstrate the utility of a daily 
process methodology and multi level modeling to study the day to day 
functioning of individual with borderline feature. 
Judge (2004) presented a review of research on core self-
evaluations, a broad personality trait indicated by 4 more narrow traits: 
self-esteem, generalization self-efficacy, locus of control, and emotional 
stability. They found that the 4 core traits are highly related, load on a 
single unitary factors, and have dubious incremental validity controlling 
for their common core. 
Colbert (2004) focused on the joint relationship of personality and 
perceptions of the work situation with deviant behavior. He found that 
positive perceptions of the work situation are negatively related to 
workplace deviance. He also found that personality traits if 
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consciousness, emotional stability, and agreeableness moderated this 
relationship specifically the relationship between perceptions of the 
developmental environment and organizational deviance was stronger 
for employees low in consciousness or emotional stability, and 
relationship between perceived organizational support and interpersonal 
deviance was stronger for employees low in agreeableness. 
Susan (2004) studied general intelligence, Big Five personality 
traits, and the construct work derive in relation to two measures of 
collegiate academic performance a single course grade received by 
undergraduate students in an introductory psychology course and self 
reported GPA. Result showed that general intelligence and work drive 
were significantly positively related to both course grade and GPA, 
while one Big Five trait (Emotional Stability) was related to course 
grade only. 
Aleem (2005) find out the prevalence of emotional stability 
among male and female students and their mean scores showed that 
male students found to be more emotionally stable than female students. 
Ignatus and Kokkonen (2005) aimed to classify, how the Big Five 
personality traits are linked to generalized trust and general self-esteem, 
taking into consideration the mediating role of sex. Two samples were 
used, secondary school students and university students. Results showed 
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that the average of the university students in ail the traits studied 
significantly higher and those of secondary school students. Both the 
boys and men were more emotionally stable than girls and women. 
Lounsbury et al. (2005) studied Big Five personality traits in 
relation to career decidedness among adolescents in middle and high 
school. Participants were 248 7th-grade, 321 lOth-grade, and 282 12th-
grade students. As hypothesized, Conscientiousness was positively and 
significantly correlated with career decidedness in all three grades. 
Openness and Agreeableness were found to be positively related to 
career decidedness for these middle and high school students. Emotional 
Stability was positively, significantly related to career decidedness for 
the 12th-grade sample. There were no significant differences in 
correlation results for males versus females. Significant mean 
differences were not observed in career decidedness between the three 
grades. Results are discussed in terms of implications for future research 
and career development efforts. 
Rigby (2005) examined relationships among personality traits, 
causal attributions, and global life satisfaction in a sample of 212 high 
school students. A chief aim of this research was to explore whether 
causal attributions mediate the relationship between personality 
characteristics and global life satisfaction as hypothesized by DeNeve 
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and Cooper (1998). Specifically, a mediation model was proposed 
whereby extraversion and emotional stability, but not extraversion, was 
related significantly to adolescent life satisfaction. Moreover, this study 
indicated that adolescents' causal attributions for good events mediated 
the relationship between life satisfaction and emotional stability. These 
findings enhance understanding of potential pathway to the development 
of increased life satisfaction in adolescents as well as inform adolescent 
health promotion efforts. 
Sharma (2006) purports to find out the efficacy of emotional 
stability on the study habits of visually disabled students. The results 
reveal that children with high emotional stability have better study 
habits than their counterparts with low emotional stability. 
Hardeep Lai Joshi & Narender the present studied to attempts the role of 
emotional intelligence and perceived parental support in happiness 
among young adults. Results reveled that positive association exits 
between components of emotional intelligence and happiness. In the 
same way perceived parental support correlates positively with 
happiness. Handling relationships, motivating one-self, self awareness 
and perceived parental support from father are the strong predictors of 
happiness among young adults. 
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Parental Attitude and Parenting Style 
Parenting is a complex activity that includes many specific 
behaviors that work individually and together to influence child 
outcomes. Although specific parenting behaviors such as reading aloud, 
may influence child development, looking at any specific behavior in 
isolation may be misleading. Many writers have noted that specific 
parenting practices are less important in predict child well-being than is 
broad pattern of parenting. The construct of parenting style is used to 
capture normal variations in parent's attempt to control and socialize 
their children. 
Son (1991) studied the relationship between students' test anxiety 
and parents' attitudes toward education and achievement in China and 
Japan. Subjects were 66 Chinese students and 657 Japanese junior high 
school students. A survey was conducted and cross-cultural differences 
were assessed. Effects of parental attitudes of strictness/ interference, 
expectation/devotion, protection/dotage, and understanding /cooperation 
were analyzed. Ways of reducing test anxiety were considered. 
Liu (1991) studied parents' attitudes concerning the education and 
discipline of their children in 4 districts (Huangpu, Zuhui, Zhabei, and 
Hognkou) in Shanghai, China and compared data with results of a study 
in Taiwan. Subjects were 1,150 male and 1,292 female middle school 
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and high school students in Shanghai. Subjects had to evaluate their 
parent's attitudes using multiple-choice items concerning 6 parental 
attitudes (refusing, severe, spoiling, expecting, contradicting, and 
divergent). Subjects scored the attitudes in 3 ways: never (2 scores), 
often (0 score), and sometimes (1 score). Sex differences in shanghai 
and Taiwan were assessed. A Taiwanese revision of the 120 item Test of 
Parent's Attitudes of Education and Discipline of Children by S. Fujiro 
was used. 
Hurrelmann and Engels (1992) studied the impacts of school 
pressure, conflicts with parents and career uncertainty on stress among 
adolescents. The sample was 1, 717 adolescent students (aged 13-16 
years) of Germany. The results revealed that social conflict with parents 
about previous scholastic achievement and future educational plans were 
intervening variables that magnified the effects of poor school 
performance. 
Cutrona, Cole, Nicholas, Assouline, and Russell (1994) conducted 
their study on 418 undergraduate students. They tested the extent to 
which parental social support predicted college grade point average 
among undergraduate students. The obtained results showed that 
parental social support, especially reassurance of worth, predicted 
college grade point average when controlling for academic aptitude, 
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college grade point average when controlling for academic aptitude, 
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family achievement orientation, and family conflict. Support from 
parents but not from friends or romantic partners significantly predicted 
grade point average. 
Reynolds (1994) investigated the influence of parent attitude and 
behaviour on the scholastic and social adjustment of 729 low income 
black school children. They found parent educational expectation to be 
significantly associated with problem behaviour above and beyond 
family / child background factor. 
Sharma, Punia, and Sangwan (1997) studied the parenting 
techniques used by mothers in Ahirwat, Haryana. The study has been 
conducted on 60 mothers of this area. Findings revealed a dominance of 
permissive style of parenting adopted by mothers in child rearing. In all 
the areas of child rearing such as feeding, weaning, toilet training, 
discipline, and habit formation majority of the mothers used permissive 
findings parenting style, followed by the authoritative parenting 
technique. 
Roy, Chaudhury and Basu (1998) explored the parent-child 
relationship, school achievement and adjustment of adolescent's boys. 
Results indicate that intelligence played a moderating role between 
parenting style and academic success. It was found that the pattern of 
mothering had a significant influence on school adjustment, whereas 
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both mothering and fathering styles were significantly related to school 
achievement. Negative parenting in the form of rejection and neglect of 
the child was found to be highly detrimental. 
Rao, McHale, and Pearson (2003) studied link between 
socialization goals and child rearing practices in Chinese and Indian 
mothers. Positive association was found among filial piety, 
socioemotional development and authoritative parenting differed across 
Chinese and Indian mothers. Positive association was found among 
these three variables for Indian mothers, reflecting Hindu beliefs about 
young children and childhood. Among Chinese mothers, on the other 
hand, filial piety was negatively related with socioemotional 
development and the use of authoritative practices. Chinese mothers 
believe that the use of authoritative practices, which encourage 
socioemotional development in children, will inhibit achievement of 
filial behaviour and academic achievement. 
Ang and Goh (2006) conducted a study on Caucasian samples and 
found that adolescents who perceived their parents style of parenting as 
authoritarian are not one homogenous group. Cluster analyses 
performed for adolescents perceived mothers and fathers authoritarian 
parenting style using adolescents self-report scores on personal 
adjustment and social variables as the clustering variables found similar 
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two cluster solutions (maladjustment and well-adjusted). External 
validation evidence revealed that adolescents in the maladjustment 
cluster had poorer attitudes toward school and teachers compared to 
adolescents in the well-adjusted cluster for both samples. These findings 
suggest that authoritarian parenting style could possibly have different 
cultural meaning for Asians. 
In another study by Dwairy, Achoui, Abouserie, and Farah (2006) 
has been conducted on 2,893 Arab adolescents in eight Arab societies. 
Results revealed that authoritative parenting was associated with a 
higher level of connectedness with the family and better mental health 
of adolescents. A higher level of adolescent family connectedness is 
associated with better mental health of adolescents. Authoritarian 
parenting within an authoritarian culture does not harm the adolescents' 
mental health as it does not within the western liberal societies. 
Lakksmi and Arora (2006) examined the relationship between 
adolescents perception of parental behaviour and need for achievement. 
The adolescent students (n=500) were drawn from schools of Varanasi 
participated in the study. They came from lower socio-economic 
background. The results showed that the need for achievement was 
positively related to parental acceptance and encouragement and 
negatively related to psychological control. 
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Another study done by Roopnaine, Krishnakumar, Metinadogan, 
and Evans (2006) on 17 immigrant mothers and fathers of Syracuse, 
New York City revealed that father's authoritarian parenting style was 
negatively associated with father child academic interaction at home and 
father school contact was positively associated with receptive skills, 
vocabulary and composite scores over and above that of mother's 
contributions in these areas. Fathers authoritative parenting style and 
father child academic interaction at home were positively related to 
children's social behaviours. Mother's authoritarian parenting style was 
negatively and mother school contact was positively associated with 
children's social behaviours. 
Almodovar (2006) studied risk and protective factors for alcohol 
related problems among high schools students in EI Paso, Tex. A total 
of 1,366 high school students from 16 different high schools in EI paso, 
Text, participated in an anonymous questionnaire regarding alcohol use 
and alcohol-related behaviours. The sample was 70% Hispanic. Results 
showed that academic performance, peer influence, parental attitudes, 
and age at first consumption of alcohol were important predictors of 
drinking among border youth. 
Aluja (2007) aimed to explore altogether parents rearing 
styles social values (social power, order, benevolence, and 
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conservatism-liberalism) Big fine personality tracts, and marital 
satisfaction (consensus, affection, satisfaction and cohesion) in parents 
of adolescents. This is a prospective study based in correlational 
analysis method. It was found that rearing styles defined by personality 
profile, higher marital satisfaction and the preference for pre-social 
values. On the contrary our protected and favouring rearing styles are 
related to low friendliness low emotional stability and low openness, 
poor marital adjustment with a lack of cohesion and social values 
defined by a lack of benevolence and the preference for social power. 
Sinha and Mishra (2007) examined the relationship between 
parenting behaviour patterns and parent child relationship. It also 
explored gender differences in parent child relationship during the early 
and late adolescence. The study was carried out in Varansi (U.P.) with 
adolescents aged 14-19 years divided into early and late adolescents 
groups. Parental acceptance, control, rejection, parent child-intimacy 
conflict, and admiration were assessed. Findings revealed significant 
differences between boys and girls. As compared to boys and girls 
reported to receive greater acceptance admiration and lesser rejection 
from their fathers. Significant gender differences were not obtained on 
other dimensions. Parental acceptance was positively related with 
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control, intimacy, and admiration where rejection was positively related 
with conflict. 
Van Aken (2007) examined the mediating role of parenting on the 
relation between parental personality and toddler's externalizing 
behaviours. The data was analyzed by using multilevel modeling and 
moderated mediation analysis several association were found between 
parental personality trait that was related to children's externalizing 
behaviour, for both mother and father. Emotional stability was directly 
related to children attention problems. 
Vermaes (2008) examined disability-stress-coping model relation 
between the severity of SB (spina bifida) parents personality traits and 
parenting stress was examined, the security of the child's physical 
dysfunctions was positively associated with parenting stress. 
Extraversion (mothers only emotional stability and agreeableness fathers 
only) were negatively related to parenting stress. Parents' intrapersonal 
resources of positive affectivity, are more important determinants of 
parental adjustment to SB than the child's physical dysfunctions. 
Chandola and Bahnot (2008) conducted their study in Kumarganj, 
Faizabad district of Eastern Uttar Pradesh. The purpose of the study was 
to assess the parenting style, the adjustment pattern and find the 
relationship between parenting style and adjustment of high school 
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children. One hundred twenty high school children (60 girls and 60 
boys) of age (15-17 years) comprised the sample of the study. Parenting 
scale and the adjustment inventory was administered to each high school 
children. Data was analyzed in terms of percentage, chi-square and 
coefficient of contingency. Statistical analysis revealed that significant 
relationship exist between parenting style and adjustment of high school 
children. The children with low parenting had more unsatisfactory 
adjustment than children with high parenting. 
Ustuner (2009) aimed to determine attitudes of high school 
students toward addictive substances; and to determine students' 
attitudes toward addictive substances in terms of some variables 
including gender, and perceived parental attitudes. Result showed that 
compared to the males, females had more negative attitudes toward 
addictive substances and compared to students from the upper grades, 
students from lower grades had more negative attitudes toward addictive 
substances. It is also found that students' attitude toward addictive 
substances correlate with perceived parental attitude. The correlation is 
low and positive for perceived democratic parental attitudes (r = 29), 
negative and low for perceived authoritarian parental attitudes (r = -27). 
Wierda-Boer (2009) examined personality, domain- specific 
stress and work family interference. Findings demonstrated that job 
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stress and parenting stress were positively related to work to family 
conflict and family to work conflict respectively. Emotional stability 
functions as an indirect predictor of work family interference by 
decreasing the level of job stress and parenting stress for both genders 
but in distinctive ways. 
Sabaneti Mitra and Indrani Mukherjee (2012) aimed at studying 
family pathology, anger expression, and satisfaction from 
communication with mother in female adolescent underachievers. The 
study was conducted on 100 female adolescent students and their 
mothers. 
Underachievers were found to face slightly more family 
pathology than acheevers communication satisfaction correlated 
negatively with both anger expression and family pathology. Family 
pathology and anger expression were found to be positively correlated. 
The study revealed that satisfaction from communication with parents is 
a positive emotions which equip individual with happiness and better 
adjustment. 
Obedience and Disobedience 
Young (1979) showed to (3'''' 4*, 5* grades) video types of obese 
and average weight boys who were obedient and disobedient to a female 
adult. Subjects were assigned adjectives they have seen in videotapes 
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and indicated which one they would prefer playmate disobedient. 
Students were less preferred to obedient subjects. Obese boys were less 
preferred than average weight boys. Results show that obesity is viewed 
as undesirable character. However, obedient boys were more preferred 
than a disobedient boy regardless of appearance. Thus, behaviour as 
well as appearance seems to be salient factor in acceptance. 
Mehta (1982) administered the Mittal Adjustment Inventory to 50 
obedient and 50 disobedient intermediate students of 5 different castes. 
Obedience was determined by teachers' ratings. Results indicate that 
students of Vaishyes and scheduled castes differed significantly in 
adjustment scores. Significant differences were found in disobedience 
Vaishya and Scheduled caste. 
Mehta (1982) 50 obedient and 50 disobedient students from large 
and small families were administered an introversion- extraversion test. 
Analysis showed no relationship between obedient disobedient status 
and personality type a between obedient / disobedient status and family 
size. 
Mehta (1983) examined the relationship between adjustment 
personality type of 50 obedient and 50 disobedient intermediate school 
students Judgment of obedience tendency were based on teacher ratings 
with at least 3 of 5 teachers show aged. Students were administered an 
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adjustments inventory and an extroversion-introversion assessment. 
Results indicate obedient and disobedient students did not differ much 
or issues of home, social health, emotions and school/college. Obedient 
subjects however, surpassed disobedient students in total adjustment 
score. Findings show that obedient and disobedient students do not 
possess a specific personality type, although obedient students are 
generally better adjusted. 
Fincham (1985) judge the intentional act in study of 72 students 
of lower middle social economic status to examine their role of outcome 
valence and constraints (obedience and reciprocity). Results indicated 
for negative outcome that spontaneous acts to be naughtier than acts of 
obedience / reciprocity. For positive outcome only adults distinguished 
between constraints and spontaneous acts. Findings are interpreted in 
terms of Piaget's (1932) theory of moral development in children. 
Schmez- Grete (1985) administered personality research form and 
a measure of internal control on 24 male and 32 female adults. They 
were instructed to apply painful to female students, if she made mistakes 
to improve her memory. Students were considered to be prepared to 
apply heavy injuries to human beings and to be obedient persons if they 
applied painful stimuli 20 times. Results showed no personality trait 
differences between obedient subjects and who refused to apply heavy 
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injury to female students. Disobedient subjects ha^^^aafflgliljMi^rate 
than obedient subjects. Disobedient students were ready to take 
responsibility of acts than obedient. 
Joshi (1986) studied anxiety and ascendance-submission in 
obedient and disobedient (as determined by tendency scale). Obedient 
subjects scored higher on a measure of anxiety than disobedient 
subjects. Disobedient subjects were not more ascendant and obedient 
subjects were not more submissive than their counterparts. 
Mehta (1986) administered a self-disclosure (SD) inventory to 10 
obedient and 10 disobedient intermediate female students to measure SD 
in 8 areas of self. The items in each were responded to with reference to 
mother, father, brother, sister friends and teacher. Results indicate that 
obedient subjects, significantly disclosed more in the areas of money 
study-interest, feelings and vocation. Both groups disclosed about 
personality and found the obedient subjects. Significantly disclosed 
more in the areas of money study, interest, feelings and vocation. Both 
groups disclosed about personality and sex to a minimum extent. It was 
found the obedient subjects significantly disclosed more to mother and 
brother target figures. 
Mehta (1991) compared the adjustment of 50 obedient and 
disobedient students as influenced by family size 1 more than subjects 
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family members and subjects fewer family members and socio-
economic status (SES). Results indicate that obedient subjects of large 
families were more adjusted than the disobedient subjects of large 
families. Obedience itself is an important personality factor for good 
adjustment. 
Determinants of obedience 
The feet that a person entering an authority system no longer 
views himself as acting out of his own purposes but rather comes to see 
himself as an agent for executing the wishes of another person. There 
are a number of factors that help him to move from autonomous to 
agentic state (antecedent conditions), and once it has occurred some 
behavioural and psychological properties of the person are altered 
(consequences) and some factors keep him bound to the situation 
(binding factors). An account for these conditions is a prerequisite to our 
understanding of the total process of obedience. 
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Binding 
Factors 
Antecedent 
Conditions 
* I State J 
i 
Consequences 
Fig. Conditions depicting agentic state (Milgram, 1974) 
While the situational forces bind an individual to a system of 
authority, there are others which work in opposite direction. The basic 
factor that propels the subject to disobedience is 'strain' that results 
from one's action. Theoretically speaking, strain is likely to arise 
whenever an entity, that can function autonomously is brought into a 
hierarchy, because the design requirements of an autonomous unit are 
quite different from those of a component, specific and uniquely 
designed for systemic functioning. Of course, any sophisticated entity 
designed to function both autonomously and within hierarchical system 
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will have mechanism for the 'resolution of strain' for, unless such 
resolving mechanism exists the system is bound to breakdown pasthaste. 
Fig. 4 
These behavioural processes can be summarized in a following 
formula: 
0 ; B > ( B - r ) 
D; B < ( S - r ) 
In which O represents obedience's; D disobedience; B, binding 
factors; S, strains, and r, the strain resolving mechanisms. Obedience is 
the outcome when the binding factors are greater than the net strain, 
while disobedience results when net strain exceeds the strength of 
binding forces. 
According to Milgram (1974) the experience of tension in any 
situation demanding actions in conflict with morality reveals the 
weakness of authority i.e. partial transformation to the agentic state. If 
the individual's submergence in the authority system were total, he 
would feel no tension as he followed, no matter how harsh, for the 
actions required would be seen only through the meaning imposed by 
authority, and would, thus, be fully acceptable to the subject. Residues 
of selfhood, remaining in varying degrees outside the experimenter's 
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authority, keep personal values alive in the subject and lead to strain, 
which if sufficiently powerful, can result in disobedience. 
Hypotheses 
1. There will be no significant difference between the mean scores 
of three groups of students (obedient, obedient-disobedient, 
disobedient) on academic stress. 
2. There will be no significant difference between the mean scores 
of three groups of students (obedient, obedient-disobedient, 
disobedient) on emotional stability. 
3. There will be no significant difference between the mean scores 
of three groups of students (obedient, obedient-disobedient, 
disobedient) on parental attitude (mother) Encouraging 
verbalization, Fostering dependency. Seclusion of the mother, 
Breaking the will. Martyrdom, Fear of Harming the baby, martial 
Conflict, Strictness, Irritability, Exclusion of Outside Influence, 
Deification, Suppression of Aggression, Rejection of 
Homemaking Role, Equalitarianism, Approval of Activity, 
Avoidance of Communication, Inconsiderateness of the husband, 
Suppression of sexuality, Ascendancy of the Mother, 
Intrusiveness, Comradeship and Sharing, Acceleration of 
Development and Dependency of the mother. 
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4. There will be no significant difference between the mean scores 
of three groups of students (obedient, obedient-disobedient, 
disobedient) on parental attitude (father) Encouraging 
Verbalization, Fostering Dependency, Breaking the will. Harsh 
punishment, Deception, Marital Conflict, Non-Punishment, 
Irresponsibility of father, Suppression of Aggression, Defection of 
Parent, Exclusion of Outside Influence, Irritability Strictness, 
Suppression of sexuality, Ascendency of Husband, 
Inconsiderateness of Wife, Comp. of Asc. of Wife, Supp. of 
Affection, Change Orientation, and Forcing independence. 
82 
CHAPTER-3 
METHODOLOGY 
In any scientific research, methodology plays a very significant 
and crucial role Edwards (1971) believed that in research we do not 
haphazardly make observation of any or all kinds, but rather our 
attention in directed towards those observation that we believe to be 
relevant to the question we have previously formulated. The objective of 
the research, as recognized by all sciences, is to use observation on the 
basis for answering questions of interesf. 
Methodology has its own importance in scientific investigation 
because objectivity in any research investigation cannot be obtained 
unless it is carried out in a very systematic and plarmed manner. 
Scientific investigation involves careful adoption of appropriate research 
design, use of standardized tools and lists, choosing adequate sample, 
using appropriate procedure for collecting data, its tabulation and then 
use of appropriate statistical techniques for analyzing the data. 
The purpose of the present research was to study academic stress, 
emotional stability and parental attitude among students manifesting 
obedient-disobedient tendency. 
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Participants 
For the present research 200 participants were randomly drawn 
from the students population studying in three secondary schools of 
Aligarh, namely, A.B.K. (Union Girls High School), S.T.S. High School 
(Minto Circle) and Woodbine Floret School of class IX and X were 
included in the sample. The age range of the participants varied from 14 
to 17. Participants were further classified on the basis of scores obtained 
on obedient - disobedient tendency scale. 
Breakup of the sample 
Number of students 
N = 200 
Obedient students 
N = 16 
Obedient disobedient students 
N = 91 
Disobedient 
N = 93 
Tools: 
The following tools were used in the present study. 
1 Academic Stress Scale (ASS) 
2 Emotional Stability Test for children (ESTC) 
3 Parental Attitude Research Instrument (PARI) 
4 Obedient Disobedient Tendency Scale (ODTS). 
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Academic Stress Scale (ASS) 
The scale ASS developed by Mustafa (2003) was used in the present 
study. The scale consisted of 34 items each relates to specific 
characteristics of academic stress. Responses were obtained on type 5 
point Likert scale ranging from 4 for "very much", 3 for "much" 2 for 
"somewhat" 1 for "slightly" and 0 for "not at all". 
Emotional Stability Test 
Emotional stability test developed by Gupta and Singh (1985) was 
used for measuring the emotional stability of the students. The 
preliminary form of the present list for children has 25 items, after 
carrying out item analysis based upon keley technique (1939) only 15 
items were retained. The maximum possible score of the test is 15. 
In emotional stability test for children, each item of the test is 
scored as either + 1 or 0. There are two types of items in this test that is, 
positive and negative. All positive items which are enclosed by the 
subjects as yes and the negative items, Item no. 9 and 10 which are gain 
score of + 1. A score of zero is gain to all other answers. 
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The reliability of the emotional stability test was computed 
through two methods. The test retest reliability, of the scale was 0.70, 
the split-half reliability of the test, determined scoring by the odd- even 
method was 0.55. 
Parental Attitude Research Instrument (PARI) 
Parental Attitude Research Instrument (PARI) developed by 
Saxena (1976) was used in this study. Hindi version of PARI consists 
of 2 forms Mother and Father separately. Mother form consisted of 115 
statements with 23 PARI subscale. Each scale consisted of five (5) 
statements. Father form of PARI consisted of 100 statements with 20 
sub-scales. Each scale consisted of five (5) statements. 
The scoring procedure of PARI as prescribed in the manual was 
followed. 
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Table 1: Showing Item-location of Different Scales of PARI (Mother) 
Scale 
1. Encouraging Verbalization (U) 
2. Fostering Dependency (R) 
3. Seclusion of the Mother (R) 
4. Breaking the will (R) 
5. Martyrdom (R) 
6. Fear of Harming the baby (R) 
7. Martial Conflict (R) 
8. Strictness (R) 
9. Irritability (R) 
10. Exclusion of Outside Influences (R) 
11. Deification (R) 
12. Suppression of Aggression (R) 
13. Rejection of Homemaking Role (R) 
14. Equalilarianism (U) 
15. Approval of Activity (R) 
16. Avoidance of Communication (R) 
17. Inconsiderateness of the husband (R) 
18. Suppression of Sexuality (R) 
19. Ascendancy of the Mother (R) 
20. Intrusiveness (R) 
21. Comradeship and Sharing (U) 
22. Acceleration of Development (R) 
23. Dependency of the Mother (R) 
Item Location 
I 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 
52 
53 
54 
55 
56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 
85 
86 
87 
88 
89 
90 
91 
92 
93 
94 
95 
96 
97 
98 
99 
100 
101 
102 
103 
104 
105 
106 
107 
108 
109 
110 
111 
112 
113 
114 
115 
Scoring Instructions: Enter number 4, 3, 2 or 1 in each square 
corresponding to the item number. Item of U scales are scored as 
follows: A-4, a-3, d-2, D-1. Items of R scales are scored as follows: A-1, 
a2, d-3, D-4. The total scale score is the sum of entries across rows. The 
first 23 scales are counted. 
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Table 2: Showing Item-location of Different Scales of PARI (Father) 
Scale 
1. Encouraging Verbal. (U) 
2. Fostering Dependency (R) 
3. Breaking the Will (R) 
4. Harsh Punishment (R) 
5. Deception (U) 
6. Martial Conflict (R) 
7. Non-Punishment (U) 
8. Irresponsibility of Father (U) 
9. Supp. of Aggression (R) 
10. Deification of Parent (R) 
ll.Excl.ofOut. Infl. (R) 
12. Irritability (U) 
13. Strictness (R) 
14. Suppression of Sexuality (R) 
15. Ascendency Of Husband (R) 
16. Inconsiderate, of Wife (U) 
17. Comp. of Asc. of Wife (R) 
18. Suppression of Affection (R) 
19. Change Orientation (R) 
20. Forcing Independence (U) 
Item Locations 
1, 
2, 
3, 
4, 
5, 
6, 
7, 
8, 
9, 
10, 
11, 
12, 
13, 
14, 
15, 
16, 
17, 
18, 
19, 
20, 
21, 
22, 
23, 
24, 
25, 
26, 
27, 
28, 
29, 
30, 
31, 
32, 
33, 
34, 
35, 
36, 
37, 
38, 
39, 
40, 
41, 
42, 
43, 
44, 
45, 
46, 
47, 
48, 
49, 
50, 
51, 
52, 
53, 
54, 
55, 
56, 
57, 
58, 
59, 
60, 
61, 
62, 
63, 
64, 
65, 
66, 
67, 
68, 
69, 
70, 
71, 
72, 
73, 
74, 
75, 
76, 
77, 
78, 
79, 
80, 
81, 
82, 
83, 
84, 
85, 
86, 
78. 
88. 
89. 
90. 
91, 
92. 
93, 
94, 
95, 
96, 
97, 
98, 
99, 
100, 
Scoring Instructions: Enter the number 4, 3, 2 or 1 in each square 
corresponding to the item number. Item of U scales are scored as 
follows: A-4, a-3, d-2, D-1. Items of R scales are scored as follows: A-1, 
a-2, d-3; D4. The total scale score is the sum of entries across rows. The 
first twenty scales are counted. 
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The mother's form of PARI was administered upon 600 mother 
from Hindi adaptation. The split-half reliability was found to be 0.83, 
which indicates that the test is highly reliable. The test-retest reliability 
was found to be 0.83. 
The split-half reliability of father form was found to be 0.79 and 
the test retest was found to be 0.71. 
Obedient Disobedient Tendency Scale (ODTS) 
Obedient-disobedient tendency scale (ODTS) developed by 
Mehta and Hasnain (1984) was used to fmd out obedient and 
disobedient tendency in school students. The ODTS comprised 36 items 
with two alternative response categories i.e., yes or no. 
For any response 'yes' the subject was given the score of one and 
zero for 'No' response on positive statements. The scoring on negative 
statements was in a reverse order. The maximum possible score on the 
test is 36 and the minimum is zero. 
The split-half reliability (N=100) of the test was found to be 0.57. 
The test-retest temporal stability of the test was found to be 0.68. 
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Procedure 
The data was collected from three (3) different schools of Aligarh, 
namely A.B.K. (Union Girls High School), S.T.S. High School (Mmto 
Circle) and Woodbine Floret School. The investigator met the 
participants of two different classes of each school after obtaining the 
permission of the Principal of each school. Participants were from class 
IX and X. Investigator met the students of class IX and X and they were 
asked to volunteer to participate as the participants of the study. After 
getting their consent, participants were given a set of questionnaires 
which included, Academic Stress Scale, Emotional Stability Scale, 
Parental Attitude Research Instrument which consisted of two forms 
Mother form and Father form and Obedient-Disobedient Tendency 
Scale. The researcher requested the participants to fill the demographic 
information first. The investigator read the instruction loudly to the 
participants and explained them how to fill the questionnaire. If an\' 
difficulty was encountered by any participants the researcher explained 
them to help that to give correct response. 
The investigator assured the subjects that their information would 
be kept confidenfial and it would be used only for research puiposes. 
After completing the questionnaire the participants, were thanked by the 
researcher for their cooperation. 
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Statistical Analysis 
Data was analyzed by one way ANOVA. The purpose of 
ANOVA is to test for the significance of the difference among sample 
means. 
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Table 1: 
CHAPTER-4 
RESUTLS 
Comparison of mean scores of three groups of students 
on Academic Stress 
Student Group 
Obedient 
Disobedient 
Obedient- disobedient 
Total 
Mean 
1.6702 
1.7730 
1.3725 
1.6368 
S.D. 
.48354 
.51150 
.53719 
.53584 
F 
10.57 
P 
<.001 
The mean scores of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M=1.6702 M= 1.7730 and 
M= 1.3725 on academic stress. From table 1 it can be seen that 
significant difference exist between the three groups on academic stress 
(F= 10.57, p < 0.01). 
Table 2: Comparison of mean of scores of three groups of 
students on Emotional stability 
Student Group Mean S.D. 
Obedient 7.04 1.990 
Disobedient 6.99 2.695 
Obedient-disobedient 6.96 2.331 
Total 6.99 2.417 
F 
.013 
P 
>.05 
Significant difference was not found between the three groups of 
students on emotional stability (F = 0.013, p > .05). The mean scores of 
the three groups-obedient, disobedient and obedient-disobedient were 
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found to be M=7.04, M= 6.99 and M= 6.96 respectively on emotional 
stability. 
Table-3: Comparison of mean scores of three groups of students 
on various sub-scale of parental attitude scale (Mother) 
Subscales of 
parental 
attitude 
Encouraging 
verbalization 
Fostering 
dependency 
Seclusion of 
the mother 
Breaking the 
will 
Martyrdom 
Fear of 
harming the 
baby 
Marital 
Conflict 
Student Group 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient. 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Mean 
13.13 
13.37 
12.94 
13.19 
8.68 
9.16 
8.11 
8.75 
10.25 
10.57 
10.04 
10.34 
9.72 
10.43 
9.48 
9.98 
10.85 
10.89 
10.31 
10.72 
10.38 
11.08 
10.02 
10.60 
8.51 
9.83 
9.19 
9.30 
S.D. 
2.219 
1.844 
2.831 
2.244 
2.570 
2.599 
2.431 
2.572 
2.645 
2.061 
2.591 
2.375 
2.187 
2.810 
2.044 
2.487 
2.560 
2.308 
2.305 
2.378 
1.944 
2.504 
2.343 
2.357 
2.750 
2.752 
1.991 
2.613 
F 
.633 
2.929 
.894 
.894 
2.977 
1.101 
3.866 
P 
>.05 
<.05 
>.05 
>.05 
<.05 
i 
1 I 
1 " " ! 
>.05 
1 
<.o-
i 
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Strictness 
Irritability 
Exclusion of 
outside 
influence 
Deification 
Suppression of 
Aggression 
Rejection of 
Home-making 
Equalitarianism 
Approval of 
Activity 
Avoidance of 
Communication 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
9.62 
10,61 
9.44 
10.03 
11.53 
10.84 
11.26 
11.14 
10.87 
11.57 
11.35 
11.32 
10.00 
10.18 
9.63 
9.98 
11.04 
10.92 
10.61 
10.87 
9.30 
10.25 
9.65 
9.83 
13.19 
13.22 
11.85 
12.84 
10.92 
10.43 
9.91 
10.42 
8.40 
9.84 
10.02 
9.50 
2.647 
2.656 
2.455 
2.644 
3.544 
2.632 
2.636 
2.904 
2.829 
2.653 
2.728 
2.722 
2.889 
2.639 
2.413 
2.647 
3.025 
2.868 
2.414 
2.788 
2.784 
2.587 
2,316 
2.591 
3.464 
3.467 
3.147 
3.419 
11.109 
3.054 
2.421 
6.197 
2.041 
3.417 
8.178 
4.982 
4.496 
4.296 
1.021 
1.109 
.748 
.344 
2.478 
3.158 
.358 
<.01 
<.01 
>.05 
>.05 
>.05 
>.05 
>.05 
—1 
• 
<.05 
>.05 ' 
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Inconsideratenss 
of the husband 
Suppression of 
Sexuality 
Ascendancy of 
the mother 
Intrusiveness 
Comradeship 
and sharing 
Acceleration of 
Development 
Dependency of 
the mother 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient . 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
9.96 
10.58 
10.07 
10.28 
11.79 
11.54 
11.76 
11.67 
10.49 
10.98 
10.67 
10.76 
11.51 
11.30 
11.57 
11.43 
14.38 
13.27 
12.24 
13.29 
10.60 
10.55 
10.69 
10.60 
8.96 
9.80 
10.37 
9.73 
2.227 
2.778 
2.598 
2.595 
3.059 
2.535 
2.874 
2.763 
3.279 
2.585 
2.733 
2.818 
2.743 
2.672 
2.792 
2.713 
7.672 
2.932 
3.791 
4.886 
2.898 
3.072 
2.753 
2.928 
2.103 
2.891 
2.824 
2.722 
1.819 
1.168 
.175 
.545 
.196 
2.600 
.034 
>.05 
>.05 
>.05 
>.05 
>.05 
>.05 
>.05 
The mean score of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M=13.13, M=13.37, 
M= 12.94 respectively on encouraging verbalization. From the table it 
can be seen that there was no significant difference between the three 
groups on encouraging verbalization (F ~ 0.633, p > .05). 
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The mean scores of three groups was found to be obedient 
disobedient and obedient-disobedient (M=8.68, M=9.16 M=8.11) on 
fostering dependency. The obtained F is greater than that required tor 
significance at the .05 level, which is sufficient reason for rejecting the 
null hypothesis (F=2.92, p < .05) 
Significant difference was not found between the three groups on 
Seclusion of the mother (F=0.89, p> .05). This finding suggests that 
there is sufficient reason for accepting the null hypothesis. 
The mean scores of three groups, namely, obedient, disobedient 
and obedient-disobedient was found to be (M=10.39, M=9.72 M=10.43) 
on Breaking the will. F value indicates that significant difference was 
not found between the three groups on breaking the will (F=.89 p> .05). 
Significant difference was found between the three groups on 
Martyrdom (F=2.9 p< .05). The mean scores of three groups, namely, 
obedient, disobedient and obedient-disobedient were found to be 
M=10.85, M=10.89 and M-10.31 respectively. 
The three groups-obedient, disobedient, obedient-disobedient did 
not different significantly on Fear of harming the baby. The obtained F 
is lesser than that required for significant at .05 level, which is sufficient 
reason for accepting the null hypothesis. 
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The mean scores of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be (M=8.51, M=9.83, M=9.19) 
on Marital conflict. As can be seem from the table significant difference 
was found between the three groups on Marital conflict (F= 3.866, 
p<.01). 
The value of F indicates that the significant difference was found 
between the three groups on strictness (F=4.29, p< 0.05). This finding 
suggests that there is sufficient reason for accepting the null hypothesis. 
The mean scores of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M=11.53, M=10.84, 
M=11.21 respectively. As can be seen from the table significance 
difference was found between the three groups on Irritability (F=4.296, 
P< -05). 
Significant difference was not found between the three groups on 
Exclusion of outside influence (F=1.021, p > .05). This finding suggests 
that there is sufficient reason to accept the null hypothesis. 
F value indicates that significant difference was not found 
between the three group on Deification (F=l .109, p> .05) 
The three groups namely, obedient, disobedient and obedient-
disobedient did not differ significantly on Suppression of aggression. 
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The obtained value of F is lesser than that required for significance at 
.05 level, which is sufficient reason to accept the null hypothesis. 
The mean scores of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M=9.30, M= 10.25, M-9.65 
respectively. As can be seen from the table significance difference was 
not found between the three groups on Rejection of home-making 
(F=.344, p> .05). 
F value indicates that significant difference was not found 
between the three groups, namely, obedient, disobedient and obedient-
disobedient on Equalitarianism (F=2.47, p> .05). 
F value indicates that significant difference was found between 
the three groups of students on Approval of activity (F=3.15, p< .05). 
This finding suggests that there is sufficient reason to reject the null 
hypothesis. 
The three groups, namely, obedient, disobedient and obedient-
disobedient did not difference significant on Avoidance of 
communication (F=0.35 p>.05). This finding suggests that there is 
sufficient reason to accept the null hypothesis. 
Significant difference was not found between the three groups, 
namely, obedient, disobedient and obedient-disobedient on 
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Inconsiderateness of the husband (F=1.819, p> .05). This finding 
suggests there this is sufficient reason to accept the null hypothesis. 
The mean scores of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M=11.79, M = 11.51, 
M=11.76 respectively. From the table it can be seen that significant 
difference was not found between the three groups on Suppression of 
sexuality (F=l. 168, p> .05) 
The three groups did not differ significantly on Ascendancy of the 
mother(¥ = .115, p>.05) 
F value indicates that significant difference was not found 
between the three groups on Intrusiveness (F=.54, p > .05). This finding 
suggests that there is sufficient reason to accept the null hypothesis. 
The mean scores of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M=14.38 M= 13.27 and 
M= 12.24 respectively. From the table it can be seen that significant 
difference was not found between the three groups on Comradeship and 
sharing (F=.196, p> .05) 
F value indicates that significant difference was not found 
between the three groups of students on Acceleration of development 
(F= 2.60, p > .05). This finding suggests that there is sufficient reason to 
accept the null hypothesis. 
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The mean scores of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M = 8.96, M = 9.80 and 
M=10.37 respectively. From the table it can be seen that significant 
difference was not found between the three groups on Dependency of 
the mother (F=.03, p> .05). 
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Table-4: Comparison of mean scores of three groups of students 
on various sub-scale of parental attitude scale (Father) 
Subscales of 
parental 
attitude 
Encouraging 
verbalization 
Fostering 
dependency 
Breaking the 
Will 
Harsh 
Punishment 
Deception 
Marital 
Conflict 
Non-
Punishment 
Student Groups 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Mean 
15.57 
14.74 
15.04 
15.04 
8.19 
8.33 
7.67 
8.11 
10.74 
11.23 
9.50 
10.63 
9.62 
9.85 
9.04 
9.57 
13.15 
13.60 
13.11 
13.35 
9.91 
10.53 
9.19 
10.00 
15.38 
14.16 
12.30 
13.98 
S.D. 
1.771 
2.765 
2.472 
2.468 
2.572 
2.244 
2.525 
2.416 
2.451 
2.902 
2.633 
2.797 
3.176 
3.042 
2.726 
3.001 
3.140 
2.813 
2.431 
2.804 
3.421 
2.646 
2.706 
2.927 
7.265 
2.802 
3.994 
4.801 
F 
1.905 
1.309 
6.945 
1.257 
.686 
3.745 
5.912 
r 
p 
> .05 
>.05 
^ 
<.001 
>.05 
>.05 
<.05 
<.05 
Table 4: Comparison of mean scores of three groups of students 
on various sub-scales of parental attitude scale (Father) 
Irresponsibility 
of father 
Suppression 
of aggression 
Deification of 
parent 
Exclusion of 
outside 
influence 
Irritability 
Strictness 
Suppression of 
sexuality 
Ascendancy of 
husband 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
13.85 
14.04 
12.91 
13.68 
10.60 
11.18 
11.52 
11.12 
11.17 
10.95 
11.13 
11.06 
10.81 
11.00 
11.13 
10.98 
12.70 
14.78 
12.50 
13.61 
11.42 
10.99 
10.72 
11.03 
12.13 
11.73 
11.59 
11.80 
10.60 
11.20 
10.74 
10.91 
3.739 
2.689 
3.867 
3.351 
2.522 
2.820 
3.684 
3.013 
7.290 
2.298 
4.112 
4.574 
2.624 
2.559 
2.921 
2.668 
3.609 
10.688 
3.884 
7.820 
3.237 
2.583 
2.757 
2.814 
2.876 
2.766 
2.603 
2.747 
2.810 
2.829 
2.564 
2.754 
2.066 
1.275 
.050 
.192 
1.957 
.828 
.570 
.924 
>.05 
>.05 
>.05 
>.05 
>.05 
>.05 
>.05 
>.05 
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Inconsiderateness 
of wife 
Comp. of 
association of 
wife 
Suppression of 
affection 
Change 
orientation 
Forcing 
Independence 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
Obedient 
Disobedient 
Obedient-
disobedient 
Total 
13.08 
13.67 
12.87 
13.30 
10.38 
10.76 
10.67 
10.63 
10.49 
10.22 
10.81 
10.45 
10.43 
10.75 
10.20 
10.52 
13.30 
13.05 
12.17 
12.88 
3.419 
2.980 
2.842 
3.073 
2.536 
2.703 
2.855 
2.693 
2.636 
2.601 
2.315 
2.536 
2.283 
2.650 
2.844 
2.611 
3.080 
3.160 
3.980 
3.394 
1.355 
.344 
.952 
.780 
1.736 
> .05 
>.05 
>.05 
>.05 
>.05 
F value indicates that significant difference was not found 
between the three groups on Encouraging Verbalization (F=1.90, p> 
.05). This finding suggests that there is sufficient reason to accept the 
null hypothesis. 
The mean scores of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M=8.I9 M=8.33 and 
M=7.67 respectively. Results shows that significant difference was not 
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found between the three groups on Fostering dependency (F= 1.309. p> 
.05). 
The three groups of students differ significantly on Breakin^y the 
will (F=6.94, p< .01). The mean scores of three groups, namely. 
obedient, disobedient and obedient-disobedient were found to be 
M=10.74 M=11.23 and M=9.50. 
The three groups obedient, disobedient and obedient-disobedient 
did not differ significantly on Harsh punishment. The obtained F is 
lesser than that required for significance at .05 level which is sufficient 
reason for accepting the null hypothesis. 
Significant difference was not found between the three groups 
namely, obedient, disobedient and obedient-disobedient on Deception 
(F=.686, p > .05). The finding suggests that there is sufficient reason for 
accepting the null hypothesis. 
The mean scores of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M=9.91, M=10.53 and 
M=9.19 on Marital conflict. As can be seen from the table significance 
difference was found between the three groups (F=3.74, p< .05). 
The three groups differ significant on Non-punishment (F=5.91, p 
<.01). The mean scores of three groups, namely, obedient, disobedient 
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and obedient-disobedient were found to be M= 15.38, M=14.16 and 
M=12.30 respectively on Non-punishment. 
Significant difference was not found between three groups on 
Irresponsibility of father (F=2.06, p> .05). The finding suggests that 
there is sufficient reason for accepting the null hypothesis. 
F value indicates that significant difference was not found 
between the three groups on Suppression of aggression (F=l.27, p< 
.05). 
Significant difference was not found between the three groups, 
namely, obedient, disobedient and obedient-disobedient on Deification 
of parent (F=.050, p > .05). The finding suggests that there is sufficient 
reasons for accepting the null hypothesis. 
The men scores of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M= 10.81, M=11.00 and 
M= 11.13respectively on Exclusion of outside influence. The result 
suggests that there is sufficient reason to accept the null hypothesis. 
Significant difference was not found between the three groups on 
Irritability (F=1.957, p>.05). The finding suggests that there is sufficient 
reason to accept the null hypothesis. 
The mean scores of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M=11.42, M=10.99 and 
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M=10.72 respectively. Significant difference was not found between the 
three groups on strictness. 
F value indicates that significant difference was not found 
between the three groups on Suppression of sexuality (F=.57, p>.05). 
The three groups obedient, disobedient and obedient-disobedient 
did not differ significantly on Ascendency of husband. The obtained F is 
lesser than that required for significance at .05 level, which is sufficient 
reason for accepting the null hypothesis. 
The mean score of three groups, namely, obedient, disobedient 
and obedient-disobedient were found to be M=13.8, M=13.67 and 
M=12.87 respectively. From table 4 it can be seen that there was no 
significant difference between the three groups on Inconsiderateness of 
wife. 
F value indicates that significant difference was not found 
between the three groups, obedient, disobedient and obedient-
disobedient on Comp. of association of wife (F=.34, p> .05). 
The three groups did not differ significantly on Suppression of 
affection. The obtained value (F=.952, p> .05) is lesser than that 
required for significance at .05 level, which is sufficient reason for 
accepting the null hypothesis. 
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F value indicates that there was no significant difference between 
the three groups of student on Change orientation (F==.78, p> .05). 
The mean scores of three groups obedient, disobedient and 
obedient-disobedient were found to be M=13.30, M=13.05 and 
M=12.17 respectively. The obtained F is lesser than that required for 
significance at the .05 level which is sufficient reason for accepting the 
null hypothesis on Forcing independence. 
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CHAPTER-5 
DISCUSSION, CONCLUSION AND FURTHER 
RESEARCH SUGGESTIONS 
The findings of the present study are divided into three (3) parts. 
Part one focuses on understanding the variation in the response of the 
students in the assessment of academic stress with the categories of 
students which are (obedient, disobedient and obedient disobedient 
students). Part two consist of variation in emotional stabiUty of students. 
One way ANOVA was used on 3 (three) categories of students, that is 
obedient, disobedient and obedient-disobedieiit. 
Disobedient students perceived more academic stress than 
obedient and obedient-disobedient students. This finding suggests that 
disobedience precipitates a number of emotional reactions such as anger 
apathy and fear. Academic stress also affects the psychological health of 
these children. It is Undeniable that obedience leads to much distress 
and many challenges to children. 
Academic stress was also found in obedient and obedient-
disobedient group of students. Academic stress may be manifested as 
behavioural reactions such as nervousness, restlessness, headaches etc. 
in these groups of students, stress may have positive effects to these 
group of students. 
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The finding suggests that disobedient students are not sincere 
about their studies and work. Some earlier studies support this finding 
For example, Kumar (2008) found that academic stress is a relevant 
construct to behaviour problems. Huan (2008) found that personal 
concern sub-scale were positively associated with the academic stress 
arising from self and other expectation. 
The result of table 2 showed that there was no significant 
difference between obedient, disobedient and obedient-disobedient 
students group on emotional stability. In general we consider emotion as 
an internal tendency. Every person has this tendency; however the 
personal experiences make a person emotionally stable or unstable. If a 
person experiences good things in life, he / she may be an emotionally 
stable irrespective of any behaviour. If a person has strong control on 
his emotions, he can be stable in the bad circumstances irrespective of 
obedient and disobedient behaviour. That is why there is no significant 
difference exists in the emotional stability of three groups. The factors 
which influence emotional stability of a person are the behaviour and 
nature of the family members, relatives, friends and surroundings of that 
particular person. All these factors make a person emotionally stable or 
unstable. 
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The third part of the findings focuses on understanding the 
variation in the response of the students on parental attitude sub-scales. 
This is further classified for mother and father which have 23 and 20 
sub-scales of parental attitude. 
Fostering dependency, martyrdom, marital conflict, strictness, 
irritability and approval of Activity are those sub-scales of parental 
attitude (mother) v^hich have significant impact on students' behaviour 
obedient, disobedient and obedient-disobedient. 
On fostering dependency of mother significant difference was 
found between the three groups of students-obedient, disobedient and 
obedient-disobedient. Mean score of disobedient students is higher 
which indicates dependency of child on their mother increases with the 
level of disobedience. This may be due to that Indian children are 
mostly dependable on their parents for the fulfillment of their desire. 
Moreover, disobedient children seek more attention and care from their 
mothers. Ronald (1980) has said that Indian culture has one of excessive 
dependence. 
The role of mother is largely associated with the healthy 
development of the child because the child first comes in contact with 
her and usually depends to satisfy his basic and psychological needs. 
Mothers are fostering more dependency to disobedient than obedient 
10 
and obedient-disobedient students. Mothers' fostering dependency, as in 
the case of disobedient children, becomes harmful, as the children's 
adjustment outside the home is likely to be the poor. 
The mean scores of all the three student groups have a little 
variation on Martyrdom of mother. This shows that the three categories 
of students have significant impact on student's behaviours. Mother of 
the disobedient students than their counterparts endures severe or 
constant suffering because of their children's behaviour. Findings of the 
present study suggest that the pattern of martyrdom behaviour may be 
due to inadequate maternal behaviour. 
The results of ANOVA revealed significant difference in the 
mean scores of obedient, disobedient and obedient-disobedient students 
on marital conflict. Disobedient students have higher mean score (M= 
9.83) as compared to obedient and obedient -disobedient student 
groups. This finding suggests that marital relationship of parents have a 
significant impact on the development of child's behaviour (i.e., 
development of disobedient tendency in a child). 
Marital conflict emerges as one of the significant factor of 
mother's attitude toward the child. Marital harmony seems to be utmost 
importance in the upbringing of a child to ensure a normal growth of 
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personality. The role of mothers is associated with the obediency or 
disobendiency of the child. 
Children whose parents engage in high rates of contlicts are found 
to be at increased risk of development extrenalizing (e.g. aggression and 
conduct problems) and internalizing (depression and anxiet>) 
behavioural problems (Buchler et al., 1997, Curmings et al., 1994). 
The mean value of disobedient student group was found to be is 
higher than obedient and obedient-disobedient student group on 
Strictness of mother. This means that the degree of structure plays a 
positive role on the development of disobedient tendency. Discipline is 
often considered as essential for the growth and development of a child. 
It is very important for the students in the process of socialization in 
which parents guide the child in the direction of what is socially 
acceptable in his/her culture (Hurlock, 1973) Deviant behaviour of 
children in the family has been seen as absence of trust without check on 
advance product of strict parental treatment. 
There was a significant effect of mothers' attitude (i.e., 
irritability) on students behavior. The mean score of obedient student 
groups is higher than the mean scores of disobedient and obedient -
disobedient groups. This is because obedient students follow and work 
in accordance with the wish of their parents. 
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Irritable behaviour of the mother disturbs the psychological 
equiHbrium of the children mother as to whether they are obedient, 
disobedient or obedient-disobedient tendencies. The personality oi' 
children could not be developed adequately if mother are irritable in 
nature. 
ANOVA test showed significant variation among three groups of 
students on approval of activity. It was found that the mean score of 
obedient student group was found to be higher (M=l 0.92) than obedient 
- disobedient and disobedient students. During the early stages, parents 
intervene in play activities. If their energies are not channelized in a 
creative or healthy way, they are attracted towards aggressive and 
violent games, which alter the overall personality. 
Encouraging verbalization, seclusion of mother, breaking the will, 
fear of having the baby, exclusion of outside influence, deification, 
suppression of aggression, rejection of homemaking, role, 
equalitarianism, avoidance of communication, inconsiderateness of the 
husband, suppression of sexuality, ascendancy of the mother, 
intrusiveness comradeship, acceleration of development, and 
dependency of the mother are the sub-scale of parental attitude research 
instrument (mother) where significant differences were not found in 
obedient, disobedient and obedient - disobedient students. 
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Comparison of means of students on parental attitude (father) 
Significant differences were found between the three groups of students 
on breaking the will, marital conflict and non-punishment sub-scales of 
parental attitude. 
Results of ANOVA indicate that on breaking the will, the mean 
value of disobedient group is higher than the obedient and obedient-
disobedient groups. This finding supports the fact that disobedient 
students are those who do not listen to their father and work against the 
will or wish of their father. 
The mean value of disobedient students was higher than obedient 
and obedient disobedient student groups on marital conflict. This 
finding suggests that father influence their children not only what they 
do but also by their role they played in structuring the physical and 
social environment. 
The relationship between mother and father happens to be a 
central factor in the personality development of the child. Maiital 
harmony is a psychological force, if a state of well-being in the father 
child relationship is to be maintained. 
Findings of the previous researchers have shown that children 
who observe violence between parents are more likely to develop 
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psychopathology, aggressive behaviours and social problems (Holders et 
al., 1998; Rashmi & Allan, 1998). 
There was a significant difference between the perception of 
obedient, disobedient and obedient - disobedient student groups on the 
non-punishment attitude of father. 
In general parenting is evaluated on the basis of how the parents 
behave with their children. Finding of the present study suggests father 
as the parent regards non-punishment as the style of upbringing in 
relation to growth of the child. Punishment on the fact of father may 
endanger the process of socialization. The non-punishment of the father 
also encourages curiosity and a will to face the challenges of 
socialization process. Fathers who have faith in non-punishment may be 
more cooperating with adolescents in choice of vocation. 
Conclusions 
The main findings of the present study have led to certain conclusions; 
Significant difference was found between the three groups of students 
obedient, disobedient, and obedient-disobedient on academic stress. 
Significant difference was not found between the three groups of 
students ~ obedient, disobedient and obedient-disobedient — on 
emotional stability. 
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Significant differences were found between the three groups of students-
obedient, disobedient, and obedient-disobedient- on fostering 
dependency, martyrdom, strictness, irritability and approval of activity 
factors of Mother's form of PARI. 
Significant differences were found between the three groups of students-
obedient, disobedient, and obedient-disobedient- on breaking the will, 
marital conflict, and non-punishment factors of Father's form of PARI. 
Suggestions for Further Research In the present day scenario 
adolescents are moving into an era where the development of every 
individual's full capabilities becomes that person's right and society's 
hope. 
- Identification of strategies to cope with academic stress and to 
maintain emotional stability for disobedient adolescents should be 
initiated in schools. 
- Parents should do appropriate planning to assist the adolescents' 
holistic development and enhancement. 
- Future researches should concentrate on educational and parental 
encouragement in which their children capabilities can be realized 
for the benefits of their children and society. 
- Longitudinal studies are appropriate to continue to assess, and 
help to the students to cope with academic stress. Career planning 
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centres, students' counselors, and non-governmental 
organizations can all play significant role in the process. 
Health wellness programs should be initiated in schools to 
manage stress. 
17 
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ACADEMIC STRESS SCALE 
Instructions : 
Please indicale the extent to which the following items are a souici; of 
academic stress to you. Indicate your responses by putting a tick mari< ( ) on any 
one of the tlve alternative response categories given against each item. 
Wry Much Sonic Slight]} Not 
much what ai all 
1. Compared to other I found 
myself inferior. 
2. Indiscipline increased in the 
university. --- --- -
3. Lack of sufficient career 
guidance, 
4. Fear of failure in competitive 
examinations. --- ---
5. Worry about getting admission 
in higher class. 
6. Continuous periods of 
optionals/compulsoFN' subjects 
in daily time table --- --- --- --- - -
7. Difficult)' in preparing notes 
because of non-availabilit)' 
of text books. 
8. Syllabi of subjects are not at 
par with the competitive 
examination. --- ---
9. Worr}'about quality of 
education. 
10. Adequate facility are not 
available in the laboratory' 
11. huiisicplinary actions arc 
taken against me. 
Vcr}' Much Some Slighth' N; t 
much what a":;li 
12. Ijxaminatioiis are held lale. 
1 3. Co'-irsc arc noi complelcd in 
the chiss. 
1 -L Do not get adequate lime 
lor studies. 
15. Teacher's acted partially. 
16. Passed examination with 
poor marks. 
17. Examination pressure. 
18. Lack of concentration when 
studying. 
19. When friends repeatedly 
secure higher marks in 
examinations than me. 
20. Disharmonious relationship 
between students and teachers 
university administration. 
21. Medium of instruction 
22. Dissatisfaction with the award 
of marks by some te&chers. 
23. Teachers'absenteeism. 
24. I-ack of co-operation from 
teachers. 
25. Lack of communication skill 
among teachers. 
26. iJncertainity after leaving 
university college. 
27. Difficulty in understanding 
classroom lectures. 
28. Course syllabi are not job 
oriented. 
29. My friend.; always call nic 
a (lulTcr (buclhu) 
J J . 
1M 11 get the things imnicdialely 
;ifier learninc. 
N i^ inlcie-;! in studying 
certain subject. 
i !idc academic weakness to 
friends and teachers. 
Overburdened with academic 
woik. 
34. I'amily environrncnl interferes 
in studies. 
Very Much Some Slightly Not 
much what a all 
